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Disclaimer: Plan International
Ireland has changed some of the
names of children depicted in this
resource. While we endeavour
to truthfully represent any image
or depicted situation both in its
immediate and in its wider context,
we have used some images in a
slightly different context in order to
avoid using images and messages
that potentially stereotype,
sensationalise or discriminate
against people, situations or
places. The names, ages and
1 other identifying features of the
'-_l:'-q_' children in this resource have been
S "= changed to protect their identities.
',‘_,,_ A full list of each photograph
#2228 including original captions and

_-.'_E;- credits is available at the back of
e the resource.
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Established in 2003, Plan International Ireland is part of the Plan
International Federation which is one of the largest international

child focused NGOs in the world, active in over 70 countries. Plan
International Ireland focuses on child-centred community development,
which puts children who are in need at the core of programming.

Plan International Ireland is highly specialised
in a number of areas, including education,
engagement and inclusion, child protection,
promotion of children and youth citizenship
and emergency response. As such we work

in a number of countries across the world.

Plan International Ireland is working to realise
the right to quality education for children

in Burkina Faso, Mali, Guinea and Guinea
Bissau by improving access, enhancing quality
and strengthening school governance. Our
work in education aims to ensure inclusive,
safe, healthy and child-friendly learning
environments. Our approach focuses on both
policy and practice, and acknowledges that not
only is education a basic human right, it is also

crucial for the empowerment of children, young
people and their communities in securing

their human rights. Another significant part

of our work is Disaster Risk Management.
Children in Plan International humanitarian
responses are provided with access to
education, psychosocial support, clean water,
food, shelter, a healthy environment, and a
safe place to play. Plan International Ireland
has countless other international projects,
spanning the areas of early childhood care and
development, child protection, youth economic
empowerment, and child participation to name
a few. Plan International Ireland also works
locally to deliver and strengthen Development
Education.
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Development is not simply about economic
development, aid or cooperation; it is about
human development — which includes education
and personal empowerment. We have moved
past the traditional aid model popular in the
1980s, development is now rooted in the
concepts of human rights, justice and equality.
Development Education aims to inform learners
about these concepts and act to uphold them.
Development Education is a crucial part of human
development and personal responsibility. It brings
together approaches for social change, education
and international development.

The first task of Development Education is to
ensure learners know what is happening around
the world, how people live and what situations
and difficulties they are facing. The second task
is to illustrate the interconnectedness of the
world; decisions made in one part of the world
will affect and impact someone’s life in another
part, our lives impact other lives, our society or
economies impact others. The final element of
Development Education is empowering people
to take action - as such Development Education
is ‘active’ education. It is not enough for people
just to know about the issues facing the world;

it is about seeing how we can make positive
changes in the world. These can be small
changes such as buying Fairtrade or recycling
or it can be a larger action such as campaigning
and advocating on a human development issue.
These actions, big or small, are known as active
global citizenship. When carried out effectively
Development Education is a powerful process
tool which encourages critical thinking through
emphasising independent and lifelong learning
which empowers people to use their voice and
actions to improve their immediate environment
and the wider world. Global change begins with
one person becoming educated.

Development Education is a process through
which learners enhance their awareness and
understanding of the rapidly changing, unequal
and unjust world in which we live. It is about
understanding the interconnected world around

us and how we can create a more fair and
sustainable future for everyone. Global citizenship
is at the core of Development Education with

the active participation of individuals and
communities in local and global action.

Development education seeks to engage learners
in reflection, critical analysis and action through
personal and collective empowerment. At its core
are participatory methodologies to challenge
learner’s values, increase their knowledge of
global issues and develop their skills of team
work, public speaking and advocacy.

Why do Development Education with
Post-Primary school students?

Young people in Ireland are regularly exposed

to global issues such as poverty, climate change
and war via television and the internet. Nowadays
young people are likely to get most of their

news from social media outlets; young people
are internet savvy and in this digital age they
consume news and current affairs whether they
mean to or not. This means that young people
can be exposed to misinformation. As teachers,
educators and Development Education facilitators
we have a duty to ensure young people have the
tools to critically analyse the information which
they receive. We need to make young people feel
that their voice matters through providing them
with a safe space to air their opinions on world
issues. Most importantly young people should

be made to feel that they can make a difference
in the world, they can take action, however big

or small, on local and global issues that matter

to them. Using participatory methodologies,
making space for and encouraging discussion
between young people, and encouraging activism
or action will contribute to young people’s critical
literacy, political awakening and personal social
development.




WHAT T0 EXPECT

FROM THIS [LYT11

This Development Education resource is unique. It
contains a teacher’s handbook with lesson plans
and a USB with a corresponding presentation to
use in every class on an interactive white board
or projector. The video links in the USB are
hyperlinked to the videos which are mostly hosted
on Vimeo, ensuring they are accessible in all
schools. Simply open the hyperlink! The resource
can be used throughout Post-Primary School.
The handbook contains three modules covering
the global issues of gender, global inequality and
migration and refugees. Each module contains
five lessons which are aimed at young people
from 12-18 years old.

The modules have not been aimed at a specific
year group; they are suitable for all post-primary
ages and can be used as part of the new Junior

Cycle Programme, the Leaving Certificate
Programme or as a Transition Year course. The
lessons cover a wide range of topics and link with
many school subjects. Each lesson plan contains
a section outlining how the topic links with various
school subjects. This list is not exhaustive;

the resource should be shared across subject
teachers as Development Education is a cross-
curricular learning process.

Each module has an introduction and some facts
for the teacher to ensure that you are confident
teaching these global issues.

We would love it if you could share your pupils’
feedback at the end of the modules, see the
conclusion for further information.

“EDUGATION IS THE
MOST POWERFUL

e

THE WORLD.”

WHICH YOU
E TO CHANGE -

- Nelson Mandela







Overall Aims:

This module aims to familiarise students with gender.
The lessons will explore the concepts of gender and sex,
examine gender roles, challenge gender stereotypes
and increase understanding of the barriers faced by girls
around the world.

Background Information and Facts for
Teachers:
Gender stereotypes are often rooted and reinforced in

FACT

GLOBALLY, MORE THAN 130 MILLION
GIRLS ARE NOT ATTENDING PRIMARY OR
SECONDARY SCHOOL.

Every day, girls around the world are denied
their right to education, and the knowledge,
skills and opportunities to create a better,
brighter future.

Source: UNESCO’s Institute for Statistics (2016)

FACT

EACH YEAR, APPROXIMATELY 15 MILLION
GIRLS UNDER 18 WILL BE MARRIED; THAT'S
41,000 EACH DAY, NEARLY 1 GIRL EVERY 2
SECONDS.

Child, early or forced marriage impacts the
lives of millions of girls around the world.
Child marriage violates girls’ human rights,
and can jeopardise their education and their
health.

Source: UNICEF (2014)

childhood, by the toys that children are given to play
with and limitations placed on them, such as telling boys
not to cry. Gender stereotypes are damaging and can
negatively impact upon children’s futures, shaping the
jobs that they will do and the life choices that they will
make. In the Global South, gender stereotypes can be
even more immediately harmful.

FACT

FOR EVERY EXTRA YEAR A GIRL STAYS IN
SCHOOL, HER INCOME CAN INCREASE BY 10
10 20%.

When girls are educated, they have the
knowledge, skills and opportunities to create
a better, brighter future for themselves and
everyone around them.

Source: World Bank (2010)

FACT

DISCRIMINATION AND GENDER INEQUALITIES
IN SOCIETIES ARGUND THE WORLD CREATE
MANY BARRIERS TO GIRLS’ EDUCATION.

There are many things that can keep girls out
of school. Barriers to girls’ education include:
poverty, child marriage, household duties, the
distance to school, and even the lack of girls-
only toilet facilities.

Source: UNICEF (2017)

If you would like any more information on the issues raised in these modules please email: info@plan.ie

PLAN INTERNATIONAL IRELAND - [}y Gl {LTTCAR XY



SUB TOPIC:
LESSON 1:

SUBJECT: WELLBEING (SPHE)

LESSON AIM:

To introduce the concepts of gender and sex.

LEARNING INTENTIONS:

+ Explore ideas around the meaning of gender.
+ Develop a clear understanding of the terms ‘gender’ and ‘sex’.
« Challenge perceptions and ideas of gender and sex.

RESOURCES:

* Interactive Whiteboard (IWB)/flipchart/big sheet of paper
+ Whiteboard markers

 Large sheets of paper

* Pens

+ Dictionaries/online access

« USB presentation

PAGE 10



| INTRODUCTION:

* Show the first slide ‘What do you understand
by the word gender?’ and explain to the
class that this question will be the focus of
today’s lesson.

Group Activity

* Break the class into groups and give each
group a large sheet of paper.

Ask the groups to each make a mind map

with ‘gender’ written in the middle.

¢ Tell them to discuss what they understand
by the word ‘gender’ and to write words or
descriptions associated with gender on
their mind maps.
They could think about what it means
to be a boy/man or a girl/woman and they
could write down some of the things that
seem most important about being a boy
or a girl.
Show the slide ‘Group Work: Make a
mind map’ to explain to the class how to
make a mind map.

When the groups have finished making their
mind maps, write the word ‘gender’ as a
heading on the left side of the IWB, using
the next slide (slide 7) of the USB
presentation, or on a large sheet of paper.

Ask a volunteer from each of the groups

to come up to the board and write some of
the words they wrote in their mind maps in a
list beneath the heading ‘gender’.

¢ DEVELOPMENT:

* Now write a new heading ‘sex’ on the right
column of slide 7 on the board, or on your
large sheet of paper.

* Discuss with the class: is there a difference
between the gender you are and the sex you

SSON PEAN

are? What are the differences?

Show the slide ‘gender vs sex, what’s

the difference?’ and ask the class to look

up in dictionaries, either books or online,
the definitions of both gender and sex. You
could do this all together using the teacher’s
computer if the class don’t have individual
access to the internet or books.

What did they find? Show the next slide with
the definitions of gender and sex, as below.

Gender definition: “Either of the two sexes (male
and female), especially when considered with
reference to social and cultural differences rather
than biological ones. The term is also used more
broadly to denote a range of identities that do

not correspond to established ideas of male and
female.” (Oxford Living Dictionaries, 2017)

Sex definition: “Either of the two main categories
(male and female) into which humans and most
other living things are divided on the basis of

their reproductive functions.” (Oxford Living
Dictionaries, 2017)

* Ask the class to discuss in pairs whether
they think the words on the board are under
the correct heading of ‘gender’ or should
some be under the ‘sex’ heading.

* You may ask them to consider:

* Which of these characteristics are girls
and boys born with? Explain that
a fundamental difference between the
characteristics of sex and gender
is whether a person is born with or learns
a particular characteristic. There are
probably very few things written on the
board that a person is born with. They
have learned most of the differences
between girls and boys.
Have expectations of girls/women
changed over time? Is what is acceptable
for men in other countries different? (Ask
the same question about women). Explain
that what society expects from women
and men, or from girls and boys, can be
different across time and countries.
Have the biological characteristics
that define us as male or female changed
over time? Are biological characteristics
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different in other countries? Explain that Have they changed their mind about
male and female reproductive functions something?
are the same everywhere in the world; Can they define gender and sex?
they don’t change over time or by country. Can they explain the difference between
the terms?
Now ask the class to stand up and
participate in a short walking debate type * Ask some of the individuals to share their
of activity. reflections with the class.

Call out each of the words or phrases on the
board and ask the students to move to one
side of the room labelled ‘gender’, or the
other side of the room labelled ‘sex’,
depending on which heading they think the
word should be under.

After allowing time for the students to move
each time ask them to tell you why they
chose that side of the room. Allow some
debate to happen between the students if
they disagree on which heading the words
should go under.

Now go to the board and move some of

the words from the ‘gender’ list to the ‘sex’
list (if necessary) and add in any other words
the class can think of based on the
definitions they found and the discussions
they’ve had.

*& CONCLUSION:

* As a concluding recap show the slide
‘Gender and sex are fundamentally different’.
Go down through each of the points to
reinforce the differences between the terms
and to clear up any misconceptions that the
students may have had.

* Gender attributes are learned and shaped
by society, change over time and may be
different in different societies.

* Sexual characteristics are biologically
determined, and remain the same
throughout time and across societies.

Reflection Time!

* Ask the class to reflect individually about
today’s lesson.
* Did they learn anything new?




EXTENSION ACTIVITIES:

+ Wirite an article for a magazine about what gender is and how it
affects society.
Make an informative poster about the differences between gender and
sex and display it in a prominent place in the school to teach other
students about the different terms.

Do some research about the term gender in different countries. Does
gender mean the same thing in every country? Do people get treated
differently based on gender in different countries?

DIFFERENTIATION:

+ Use mixed ability groups during activities.

+ Allow time during the mind map and dictionary activities for each
student to complete the task.

+ Allow enough time during the walking debate type activity for every
student to think about the statement and decide if they agree/disagree
with it.

ASSESSMENT:

+ The students will self-assess and reflect on their knowledge of the
meaning of gender vs. sex.

The groups can be assessed on their engagement and effort in the
mind map activity.

+ The students’ level of critical thinking and self-challenging can be
assessed during the walking debate activity.

The students can be assessed on their learning at the end during
reflection time when they discuss and prove what they have learned.




SUBJECT LINKAGE AND INTEGRATION:

SPHE

Junior Cycle
(Wellbeing)

HOME
ECONOMICS

Junior Cycle

POLITICS AND
SOCIETY

PHILOSOPHY

Junior Cycle

ART

Junior Cycle
(Visual Art)

Strand 1: Who Am 1?
+ Being an Adolescent

Strand 3: Team Up
+ Sexuality, Gender
Identity and Sexual
Health

Strand 2: Responsible
Family Living

Element: Individual and
Family Empowerment

Strand 8: Social and
political philosophy

Strand 1: Art
Element: Drawing
Element: Art elements
and design principles
(AEDP)

Element: Media

Strand 3: Design
Element: Drawing
Element: Media

Senior Cycle

Senior Cycle

Senior Cycle

Area of Learning:
Gender Studies

 The difference between
sex and gender

ENGLISH

Junior Cycle

Core:

2. Resource
Management and
Consumer Studies
2.1 Family resource
management

3. Social Studies
3.1 The family in society

Elective:

6. Elective 3 - Social
Studies

6.1 Social change and
the family

6.2 Education

6.3 Work

DIGITAL MEDIA
LITERACY

Junior Cycle

Strand 1: Power and
decision making
Topic 2: Power and
decision-making at
national and European
level

2.3 Social class and
gender as important
social categories

ENVIRONMENTAL
& SOCIAL
STUDIES

Junior Cycle

Strand: Oral Language
Element: Communicating
as a listener, speaker,
reader, writer

Element: Exploring and
using language

Strand: Writing

Element: Communicating
as a listener, speaker,
reader, writer

Strand 2: Following my
interests online

« Searching and
evaluating

Strand 3: Checking the
facts

Section 3: The Modern
World

4. Contemporary Issues:

Case Studies
A: Gender Equity

Senior Cycle

4.1 The Language of
Information
4.1.2 Composing

4.3 The Language of
Persuasion
4.3.2 Composing




TOPIC:
SUB TOPIC:
LESSON 2:

SUBJECT: WELLBEING (SPHE)

LESSON AIM:

To explore gender roles in society and the expectations which are put on girls
and boys from birth.

LEARNING INTENTIONS:

- Be able to define a gender role.

+ Explore the expectations put on people in society because of
their gender.

« Compare gender roles in Ireland to other parts of the world.

+ Understand the problems associated with gender roles.

RESOURGCES:

- IWB/flipchart/big sheet of paper
« Whiteboard markers/pens
« USB presentation

PLAN INTERNATIONAL IRELAND - [}y Gl {LTTCAR XY
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| INTRODUCTION:

Activity

* Before you introduce the topic of the lesson
tell the class you want to start with a quick
drawing activity.

Ask each student to draw a picture of a fire
fighter, a surgeon and a fighter pilot.

Allow a few minutes for students to add
some colour to their pictures and to give
each of their characters a name.

Ask the students to stick up their pictures on
the wall.

Play the ‘Inspiring The Future - Redraw The

Balance’ Video from the corresponding slide.

Now look back at the pictures the students
drew on the wall. How many are men and
how many are women? Are the class
surprised that they drew men or women for
certain jobs? Why did they choose to draw a
man or a woman for a certain job? (Most will
have drawn men for the pictures, if they
didn’t...great! Your class don’t hold gender
stereotypes!)

* Ask the class do they know what gender
roles are? Get some ideas from the class
and write them up on the IWB using the slide
‘gender roles’ or on a large blank sheet
of paper.

Show the slide with the definition of what a
gender role is.

Gender role definition: “The role or behaviour
learned by a person as appropriate to their
gender, determined by the prevailing cultural
norms.” (Oxford Dictionaries, 2017)

* Explain to the class that gender roles
are ingrained in our minds from birth and are
reinforced by society. Tell the class that in
today’s lesson they are going to examine

gender roles in society by recalling
personal experiences to understand the role
of socialisation in their own lives.

¢ DEVELOPMENT:

Think — Pair — Share

* Ask the class to think individually for a

few minutes about whether certain things
are expected of them because of their
gender. Do they have to do certain things
because they are a boy/girl? Do they get
treated differently to their brothers/sisters?
Do they ever hear things like “you’re the man
of the house so you have to....” Or “boys

are just like that, but as a girl you must
not....”. Do they remember a time in their
childhood when they realised they were
treated differently because they were a

boy or a girl? Tell them to jot down some of
their thoughts and ideas on a piece of paper.

After a few minutes ask the students to turn
to the person next to them and discuss what
they have been thinking about and what they
have written down. Allow the class a few
minutes to swap experiences with each other
in their pairs.

Now lead a class discussion on gender roles
by asking pairs to share their experiences
with the class. Be sure to call on both
boys and girls to participate. Use the
following questions as prompts and guides
for discussion.
* What happened that made you realise
that girls and boys were different?
Who was involved in the situation?
(e.g. parents, friends, teachers, the
media, etc.)
What did this teach you about what it
meant to be a girl/boy?
Were there long-term effects of what
happened? What were they?

Explain to the class how society expects
girls and boys to behave differently and
reinforces this throughout childhood. This
impacts children’s attitudes and behaviours




and determines how they relate to each

other.

* E.g. Being prevented from showing
emotions, such as sadness, can affect
our ability to show love for those
around us.

Situations that teach us about gender occur
in different places (at home, in the
community, media, school, etc.) and involve
different people (e.g. parents, friends,
teachers, neighbours etc.).

Boys and girls are told what is expected of
them so often that they come to believe that
there is no other way to do things.

Ask the class to now think about gender
roles as adults. Do they think that gender
roles affect adults? How/how not? Where
would they have an impact? At home? In the
workplace? Are men/women expected to act
a certain way at home or in work?

Have a short lively discussion with the class
about gender roles and adults.

Play the ‘Childhood Gender Roles in Adult
Life’ video on the corresponding slide.

What do the class think of this video? Is it a
reality? Would this happen/does this happen
in Ireland? Are there certain roles expected
of men and women in Ireland? Do men and
women have the same chances?

Girls and boys learn that society expects
them to behave differently and to fulfil certain
gender roles. These expectations impact
their attitudes and behaviour throughout the
life cycle.

*& CONCLUSION:

As a concluding activity get the class to think
about gender roles more broadly in Ireland
and around the world.

Ask the class to think about gender roles
in Ireland. Have gender roles changed

SSON PEAN

in Ireland over time? Are men and women
expected to behave the same way today as
they have always been? Has society
changed its expectations of men and women
in the home and in the workplace?

Now ask them to think about gender roles in
the rest of the world.
* Are gender roles the same in all countries
around the world?
Are there any countries where girls and
boys are treated equally and are not
expected to conform to society’s
perceptions of gender?
Do some countries reinforce gender roles
more than others?
What are gender roles like in Ireland
compared to other countries?
What would it be like to be a girl or a boy
in other countries around the world?

Reflection Time!

* Ask the class to discuss for a few minutes

with the person next to them and write some

notes about what they have learned today.

* Did they learn something new?

* Do they know what a gender role is?

* Did they discover that gender roles are
much more ingrained in society from birth
to adulthood than they originally thought?
Did they change the way they think about
something or their attitude to something?

* Discuss as a class some of the major

learnings and attitudinal shifts.
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EXTENSION ACTIVITIES:

+ Write a letter to your younger self about gender roles. Remember
yourself as a young child and how you felt when you realised you
couldn’t do certain things because you were a boy or a girl. Think about
what you would tell your younger self now about gender roles.

Make a video as a class about gender roles in school. Show the video
in assembly to raise awareness of gender roles.

Do a small project on gender roles in Ireland compared to one other
country of choice. Look at the roles expected of men and women, the
level of gender inequality, the gender pay gap, any legislation in place
which promotes gender equality etc. Ensure there is a balance

of countries around the world, less economically developed and more
economically developed, to get an interesting range of information.

DIFFERENTIATION:

+ Allow enough time for students to draw pictures they are happy with at
the beginning of the class.

+ Ensure that the pairs the class are broken into are mixed ability.

+ Allow enough reflection time for all students to have time to discuss and
jot down notes.

ASSESSMENT:

+ The students can self-asses the perceptions they hold about gender
based on the pictures they drew at the beginning of the class.

+ The pairs can be assessed based on their discussion and ability to
reflect on their own experiences of gender roles.

+ The class can be assessed on their ability to assess their learning
during reflection time.




SUBJECT LINKAGE AND INTEGRATION:

SPHE

Junior Cycle
(Wellbeing)

HOME
ECONOMICS

Junior Cycle

GEOGRAPHY

Junior Cycle

HISTORY

Junior Cycle

ART

Junior Cycle
(Visual Art)

Strand 1: Who Am |?
» My rights and the rights
of others

Strand 3: Team Up
« Sexuality, Gender
Identity and Sexual
Health

» Media Influence on
Relationships and
Sexuality

Strand 2: Responsible
Family Living

Element: Individual and
Family Empowerment

Strand 3: Exploring
people, place and change
3.7 compare life

chances for a young
person in relation to
gender equality, health
care, employment and
education opportunities
in a developed and a
developing country

Strand Two: The History
of Ireland

Element: Exploring
people, culture and ideas
2.9 Explain how the
experience of women

in Irish society changed
during the twentieth
century

Strand 1: Art
Element: Drawing

Senior Cycle
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Senior Cycle
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Gender Studies
- Gender Stereotyping

POLITICS AND
SOCIETY
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2. Resource
Management and
Consumer Studies
2.1 Family resource
management

3. Social Studies
3.1 The Family in Society
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6. Elective 3 — Social
Studies

6.1 Social Change and
the Family

6.2 Education

6.3 Work

ENVIRONMENTAL
& SOCIAL
STUDIES

Junior Cycle

Optional Unit 6:

Global Interdependence
6.3 Empowering people
is a way of linking
economic growth with
human development.

ENGLISH

Junior Cycle

Later Modern Ireland
Topic 6: Government,
Economy and Society in
the Republic of Ireland,
1949-1989

Society and Economy

Later Modern Europe and
the Wider World

Topic 4: Division and
realignment in Europe,
1945-1992

Society and Economy

PHILOSOPHY

Junior Cycle

DIGITAL MEDIA
LITERACY

Junior Cycle

Section 3: The Modern
World

4. Contemporary Issues:
Case Studies

A: Gender Equity

Strand: Oral Language
Element: Communicating
as a listener, speaker,
reader, writer

Element: Exploring and
using language

Strand 8: Social and
political philosophy

Strand 2: Following my
interests online

« Searching and
evaluating

Strand 3: Checking the
facts

Senior Cycle

Senior Cycle

Strand 1: Power and
decision-making
Topic 2: Power and
decision-making at
national and European
level

2.3 social class and
gender as important
social categories

4.1 The Language of
Information
4.1.2 Composing
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SUB TOPIC:
LESSON 3:

SUBJECT: WELLBEING (SPHE)

LESSON AIM:

To explore what stereotypes are and how we experience gender stereotypes in
everyday life.

LEARNING INTENTIONS:

+ Understand what stereotyping means.

« Examine and challenge stereotypes associated with gender.
+ Explore gender stereotypes in the media.

- Reflect on gender stereotypes experienced in everyday life.

RESOURGCES:

- IWB/flipchart/big sheet of paper

« Whiteboard markers/pens

+ Dictionaries/online access

* Pictures of gender stereotypes from magazines/newspapers/online
« USB presentation
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oo INTRODUCTION: €’ DEVELOPMENT:

* Show the ‘What is a stereotype?’ slide. * Ask the class to think specifically of some

* Ask the class does anyone know what a
stereotype is and can they explain it. If
nobody knows what it is then allow the
class to look up in their dictionaries, books
or online, what the definition of a stereotype
is. You could do this together as a class on
the teacher’s computer if the students don’t
have access to the internet or dictionaries.

Show the slide with the stereotype definition,
as below, and read it out to the class. Ensure
that the whole class understands the
meaning of the term before moving on.

Stereotype definition: “A widely held but

fixed and oversimplified image or idea of a
particular type of person or thing.” (Oxford Living
Dictionaries, 2017)

* Show the slide ‘What kinds of stereotypes
exist?’ Ask the class individually to write
down as many types and examples of
stereotypes as they can think of.

e E.g. Stereotypes based on gender,
religion, ethnicity, disability, race,
socioeconomic background etc.

Ask some of the students to share with the
class the lists they came up with.

Check if any of the students came up with
the example of gender stereotypes and
explain that those are the types of
stereotypes you are going to focus on in
today’s lesson.

Show the next slide and explain to the
class that gender stereotypes are beliefs
about women and men, girls and boys,
which are seen as true and un-changeable.
Gender stereotyping occurs when people
are judged by how well they adhere to
gender roles. Remind the class what they
learned about gender roles in the last
class. Gender stereotypes can lead to

the social exclusion of those who do not fit
the stereotype.

gender stereotypes that they hear about
boys and girls.

Using the slide ‘Boys...Girls..., or a large

sheet of paper, make a list of all the gender

stereotypes the class can think of and the

ways in which girls and boys are perceived.

* E.g. the students might write underneath
the ‘Boys..” heading ‘are strong’ or ‘are
sporty’ as these are widely held
stereotypes about boys. They might write
underneath the ‘Girls...” heading ‘are
weak’ or ‘like wearing pink'’.

You could allow the students to come up

to the IWB or sheet of paper and write up
their ideas. Or you could ask students to do
this task in groups with a sheet of paper
each. If you have a mixed class of girls and
boys you could split it by gender and ask
the girls to think of the stereotypes
associated with them and ask the boys the
same about themselves.

Ask the class do they agree with the
stereotypes underneath each heading?
Do they believe that those things are true
about boys and girls? Look closely at the
lists and ask students to point out which
attributes they don'’t think are true.

Take a few answers from different students.
It may help to use some of the examples of
stereotypes below if they are included in the
lists.

» Stereotype: boys don’t cry. Truth: they do.
» Stereotype: women are weak. Truth: they
bear children and carry heavy loads of

water and firewood.

Stereotype: girls are delicate. Truth: if we
let them, they usually prefer to climb trees
and play football just like boys do.

Play the Always #LikeAGirl’ video on the
next slide.

Ask the class what they think of the video —
does it reflect reality? Is this how they
sometimes behave and they don’t even
realise it? Do we hold subconscious gender
stereotypes? Are gender stereotypes
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*& CONCLUSION:

* Bring the class back together as a group

ingrained in society?

Explain to the class how gender stereotypes
are powerful because people accept them
as truth even when they see the evidence
against them.

Gender stereotypes define how men and
boys, women and girls should be and

create unrealistic expectations of both males
and females.

Group Activity

° Before you show the next slide, ask
the class to think of where they see gender
stereotypes in everyday life. Get them to
name as many places as they can think of
just off the tops of their heads, e.g. media,
food, clothes, beauty etc.

Show the next slide ‘Where do we see
gender stereotypes?’. Go through each
picture on the slide and ask the class to
describe what the gender stereotype is in
the picture.

Split the class into groups.

Hand out various magazine articles and
pictures that depict gender stereotypes to
the groups.

Ask the groups to discuss the pictures
amongst themselves — who/what is in the
picture, what is the stereotype, what type

of company is it from, is this a common type
of image etc.

Ask for a volunteer from each group to tell
the class briefly what the group discussed.

Discuss with the class how the media,
family, schools, workplaces etc. often all
reinforce gender stereotypes. Gender
stereotypes are ingrained in society and can
have a very negative impact on people who
do not conform to those stereotypes.

and show them the next slide. Ask them

do they themselves ever feel like they

are being stereotyped based on their
gender? Do they feel they are not allowed

to do certain things because of their gender?
Or to use certain products? Maybe some
students will have examples from school,
extracurricular activities, with their friends,
with products...Discuss these as a class.

Reflection Time!
¢ Allow the class to reflect themselves quietly

for a few minutes, jotting down a few things
that they have learned in today’s class.

Discuss as a group what the class has
learned today. Ask if anybody has changed
their opinion on anything today or if they
learned something new. Can they define
what a gender stereotype is? Can they give
examples?




EXTENSION ACTIVITIES:

« Gather as many examples of gender stereotypes from everyday life as
possible — take photos or bring the examples in. E.g. food, clothes,
magazines, books, newspapers, toys, television ads, products, websites
(e.g. her.ie/joe.ie) etc. Tell the class about where you found the
stereotype and what you think of it.

Make a large informative collage out of examples of gender stereotypes
and display it in a central place in school to educate others about where
gender stereotypes are found and the harm that they can do.

Peer to peer teaching — lead an assembly/classes, educating the school
about gender stereotypes.

DIFFERENTIATION:

+ Ensure that the pairs and groups the students are broken into are
always mixed ability.

+ Allow time during the group work for each group and student to finish
the task.

+ Encourage all of the students to be involved in different aspects of the

class which they feel comfortable with — group work, analysis of the
video, class discussion and reflection, homework etc.

ASSESSMENT:

+ The students can be assessed on their participation in the group work
and ability to analyse the images of stereotypes.
The class can be assessed on their ability to challenge their own beliefs
and stereotypes as they discuss with each other and reflect during
the lesson.

The students can self-assess knowledge and awareness of stereotypes
before and after the lesson during reflection time.

The suggested homework will allow for further assessment of students’
effort to find examples of stereotypes and educate about them.




SUBJECT LINKAGE AND INTEGRATION:

SPHE
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(Wellbeing)
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Section 3: The Modern
World

4. Contemporary Issues:
Case Studies
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Strand 2: Following my
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« Searching and
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TOPIC:
SUB TOPIC:
LESSON 4:

SUBJECT: WELLBEING (SPHE & CSPE) / GEOGRAPHY

LESSON AIM:

To look at the inequalities which women and girls face around the world.

LEARNING INTENTIONS:

+ Explore the different inequalities which women and girls around the
world face.

+ Understand the barriers which women and girls experience.

+ Compare the inequalities which women and girls face in Ireland vs. the
rest of the world.

RESOURGES:

+ IWB/flipchart/big sheet of paper
+ Whiteboard markers/pens
+ USB presentation

PLAN INTERNATIONAL IRELAND - [}y Gl {LTTCAR XY
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| INTRODUCTION:

Wal

king Debate

Get the class on their feet and move all the
desks and chairs out of the way so that you
have plenty of space.

Assign one end of the room to be ‘I agree’,
the opposite end to be ‘I disagree’ and the
middle to be ‘I'm not sure’.

Tell the class you are going to read out some
statements (you can use the ones provided
below or make your own), and if they agree,
disagree or aren’t sure they should move to
the associated part of the room.

Read out the statements and after each

one ask the students in each part of the
room to reflect on why they agree/disagree
with the statement. Ask others do they agree
with what the student has said.

Statements:

1. Gender inequality does not exist

2. Girls and boys have the same chance to
succeed in life

3. ltis easier to be a man than a woman in
the world today

4. | am a feminist

Help the class to think broadly about each
statement. For example some students may
think girls and boys in Ireland have the same
chances in life, but what about in other parts
of the world?

¢ DEVELOPMENT:

Put up the slide ‘What barriers do women
and girls face?’ Ask the class to use the
IWB, or a large sheet of paper, to make a list
of all the barriers that they think women

and girls face around the world. They could
think about some of the things they’ve just
heard in the quiz or other knowledge that
they already had.

Show the slide ‘barriers to gender equality’
and check if the class thought of all of the

barriers.

Have a class discussion about barriers:

* Do women and girls around the world
face the same barriers?
Are the barriers that women and girls face
in Ireland different to those in other
countries?

Using the slide ‘Ireland/Elsewhere’, or a
large sheet of paper, write up the barriers
that the class thinks women and girls in
Ireland face compared to the rest of the
world. These can overlap and some of the
same barriers can be in each list.

Show the class the video on the next slide
by ONE ‘Poverty is Sexist’. What did they
think of the video? Did they see some of the
barriers women and girls face around the
world in the video? Can they name them?

Quiz

* Do a quick quiz about gender equality

for fun. You can use the Kahoot quiz we
have created, which is hyperlinked on

the slide, or make your own! This quiz is
also provided as an activity sheet at the end
of this lesson, if you would like to do the quiz
in a different format.

After the quiz, go over each of the correct
answers to the questions with the class and
reflect on them. Are the class surprised at
any of the answers? How do they feel about
these facts? Did they learn anything new
during the quiz?

*& CONCLUSION:

* Show the ‘Invisible Girls’ video on the

next slide.

Discuss this video with class. What is the
message of the video? Explain to the class
that many of the girls who are facing the
worst discrimination are invisible. Nobody
knows they exist or where they are or what
they are experiencing. It is difficult for policy
makers and organisations to create and
enforce measures to help these girls when
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they don’t know what their needs are or
where they live.

¢ Tell the class that in the next lesson they will
look at a human rights based approach to
gender equality.

Reflection Time!

* Ask the class to each take out a piece of
paper and reflect individually on the lesson
today.

Did they learn anything new? What did

they not know about gender equality before
this class? How does gender inequality vary
around the world? Have they changed their
mind about anything today? Do they still
agree now with what they said during the
walking debate?
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EXTENSION ACTIVITIES:

Do a group project entitled ‘Gender Inequality around the World’
examining the different barriers which women and girls face depending
on their location and context.

Write an essay or have a debate about the statement ‘poverty is sexist’.

Look up the meaning of feminism and write about the theories that
surround it.

Find quotes from as many famous feminists as you can and make a
collage of them.

Look up some statistics on the number of men and women in powerful
positions — at a local level (e.g. councils, companies, schools), national
level (e.g. government), and international level (e.g. presidents, the UN).

Research ‘What is the Gender Pay Gap?’ and investigate the gender
pay gap in Ireland compared to other countries.

DIFFERENTIATION:

+ Allow enough time during the walking debate type activity for every
student to think about the statement and decide if they agree/disagree
with it.

Ensure that you allow enough time during the quiz for each student to
have time to answer each question.

Use a Kahoot quiz, aural quiz or paper based quiz depending on
the abilities of all the students in your class. You could do the quiz in
pairs or groups.

Allow enough time during the reflection at the end of class for all of the
students to think about what they have learned and to jot down some
notes.

ASSESSMENT:

+ The teacher can assess knowledge of gender equality issues
throughout the activities during the lesson — the quiz, the walking
debate and the reflections.

+ The students can assess their knowledge after each activity and at the
end of class during reflection time.

+ The students’ level of critical thinking and self-challenging can be
assessed during the walking debate activity.

+ The teacher will assess by observing learning during reflection time.
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RESOURGE SHEET: QUIZ

1: HOW MANY GIRLS AROUND THE WORLD ARE NOT IN SCHOOL?
(A) 2 million

(B) 400 thousand

(C) 62 million

(D) 31 billion

NOITTIE L€ (a) = YIMSNY 1934H0D

2: TRUE OR FALSE?

One million young women living in low income countries are unable to read a
single sentence.

iJONILNIS FTINIS V QVIY LONNYD
SIIYLNNOI INOINI MOT NI INIAIT NIWOM 3NNOA NOITTIN 001 “ISTV4 = YIMSNY 193HH0D

3: HOW MANY GIRLS AROUND THE WORLD GET MARRIED EACH YEAR BEFORE THEY ARE AGE 18?
(A) 15 million

(B) 1 million

(€) 100 thousand

(D) 5 million

NOITTIW L (V) = YIMSNY LI3U40D

4: TRUE OR FALSE?

1 in 3 women worldwide have experienced physical
or sexual violence.

INYL = YIMSNY LIF4H00

5: HOW MANY GIRLS AROUND THE WORLD ARE INVOLVED IN CHILD LABOUR?
(A) 23 million

(B) 3 million

(C) 88 million

(D) 900 thousand

NOITTIW 88 (3) = YIMSNY LII4Y0D




6: EVERY 2 SECONDS...

(A) ...a girl is born

(B) ...a girl drops out of school

(C) ...a girl experiences gender inequality
(D) ...a girl becomes a child bride

30149 @IHI ¥ SIN0IIA TUI9 V ATHOM JHL ONNOYY SANOIIS 2 AYIAT () HIMSNY LITHY0D

T- WHAT % OF COUNTRIES HAVE A LAW THAT RESTRICTS ECONOMIC EQUALITY FOR WOMEN?
(A) 25%
(B) 60%
(C) 90%
(D) 10%

%06 (3) = YIMSNY 1934409

8: ON AVERAGE GLOBALLY WOMEN EARN...
(A) The same as men

(B) A little more than men

(C) A quarter less than men

(D) 10% less than men

NIW NYHL $SI1 43L¥YND ¥ (9) = YIMSNV LITHY0D
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SUB TOPIC:
LESSON :

SUBJECT: WELLBEING (SPHE & CSPE)

LESSON AIM:

To examine what human rights are and their link to gender equality.

LEARNING INTENTIONS:

* Understand what human rights are and the treaties that exist.

+ Examine the Convention on the Elimination of All Forms of
Discrimination against Women (CEDAW)

+ Recognise the importance of taking action on gender inequality

RESOURCES:

+ IWB/flipchart/big sheet of paper

« Whiteboard markers/pens

« USB presentation

+ Photocopies of the ‘CEDAW Articles’ resource sheet

+ Scissors

- Background reading: http://iknowpolitics.org/sites/default/files/cedaw-for-
youth.pdf


http://iknowpolitics.org/sites/default/files/cedaw-for-youth.pdf
http://iknowpolitics.org/sites/default/files/cedaw-for-youth.pdf

Explain to the class that in the last lesson
they looked at how the rights of many
women and girls around the world are
violated through the barriers and inequalities
that they face.

* Remind them of examples of violations:
child marriage, no access to school, child
labour, gender based violence, FGM,
unequal pay and opportunities etc.

Explain that in today’s class they will look
more in depth at what human rights are and
how rights can protect women and girls.

Start the class with the ‘Human Rights In
Two Minutes Explainer’ video on the first
slide of this lesson as an introduction to

the basics of what human rights are and a

brief history of how they came about.

* Your class has probably already learned
something about human rights in
Wellbeing (CSPE) so you could leave out
this video if you think it is unnecessary.

Using the ‘True or False’ slide (and answers
below) ask the class, using a show of
hands, who thinks each statement is true or
false regarding human rights. Briefly discuss
each of the correct answers to the
statements.

* 9 core human rights treaties exist — True
[See the list below, make sure you read
them out to the class so that they are
aware of the treaties]

All UN member States have ratified the
core treaties — False [all member states
have ratified at least one and 80% have
ratified at least four]

Children have special human rights

— True [Human rights apply to all age
groups, however world leaders decided
that children needed a special convention
just for them because people under 18
years old often need special care and
protection that adults do not.]

Women are not protected under a
special treaty — False [Yes they are, it is
called the Convention on the Elimination
of All Forms of Discrimination against
Women (CEDAW)]

Ireland has ratified the Convention on the

SSON PIAN

| INTRODUCTION:

Rights of Persons with Disabilities —
False [Ireland signed the Convention 10
years ago but still has not ratified it, this
means they are not legally bound to do
anything under the Convention. They are
the only country in the EU which has not
ratified it!]

There is an International Human Rights
Day — True [Can any of the students
name the date? It is the 10th December
every year]

There are 25 basic human rights — False
[There are 30, as outlined in the Universal
Declaration of Human Rights]

The Universal Declaration of Human
Rights is legally binding — False [The
declaration itself is not legally binding
however treaties are]

Countries abide by the treaties that they
have ratified — False [Many countries
around the world do not abide by the
terms of the treaties that they have ratified
and many citizens, such as women and
girls, have their rights violated]

¢ DEVELOPMENT:

* Explain to the class that today they are

going to look particularly at the Convention

on the Elimination of All Forms of

Discrimination against Women (CEDAW)

* 189 countries have ratified CEDAW. This
means that these countries have agreed
to do everything they can to guarantee
that women and girls can enjoy their
rights on an equal basis with men
and boys.

It is part of international law and is legally
binding for countries that have ratified it.
It is important because it
comprehensively addresses women’s
human rights and is focused on ending all
forms of discrimination against women
and girls, and guaranteeing their rights in
all areas of life.

It requires countries to eliminate
discrimination against women in the
public as well as the private sphere,
including in the family, and recognises
that traditional gender roles and
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*& CONCLUSION:

* Play the ‘Because | am A Girl — I'll take

stereotypes must be eliminated in order
to end all forms of discrimination against
women and girls.

In many countries, CEDAW has

helped strengthen provisions in
constitutions guaranteeing equality
between women and men, and providing
a constitutional basis for the protection of
women’s human rights.

Because of CEDAW, women and girls
around the world have been empowered
to claim their human rights.

Activity

Explain to the class that there 30 articles
in the Convention which countries are
obliged to undertake.

Photocopy the ‘CEDAW Articles’ resource
page at the end of this lesson plan and cut
up the different articles.

Split the class into pairs and hand out one
article to each pair.

Ask them to make an informative poster,
using writing and pictures, about the article
they have been given.

The poster should explain what the article is,
give one example of a country where a
positive thing has happened because of this
article and one example of a country where
more needs to be done on this article.

They could start this in class, coming up
with ideas for the poster together, and finish
it for homework. Suggest that they should
look up the articles on the internet to get
more information about them. They could
use the background reading document
linked in the resource section at the
beginning of this lesson plan.

Allow the pairs time in another class to
present their posters to each other and to
put them up in a display in a public area in
school to educate other students about
CEDAW.

it from here’ video on the corresponding
slide. Discuss the video with the class - what
do they think of it?

Show the slide with the Mahatma Gandhi
quote.

Explain to the class that as young women
and young men they have an extremely
important role to play in holding their
governments accountable to implementing
CEDAW.

Young people can contribute to countries’
reports on the progress that has been made
in implementing CEDAW and draw attention
to challenges and suggest ways that
governments can advance women’s and
girls’ rights in line with the Convention.

The class has many ways to get involved

if they would like to e.g. pick a gender
equality violation (such as FGM, child
marriage etc.) in a country and campaign to
our government and the UN to get that
violation stopped, or they could get involved
with an NGO in Ireland that is working on
protecting women’s and girls’ rights around
the world e.g. Plan International Ireland,

or they could do a campaign in school

to raise awareness of an issue. Look at the
suggested actions on gender at the end of
this module for some more ideas.

Emphasise to the class that they should
never think that they can’t do something
about an issue that concerns them in the
world!

Reflection Time!

* Tell the students to turn to the person beside

them and reflect for a few minutes on what
they have learned in today’s lesson. Did
they learn anything new? Can they write
down some things they know about
CEDAW? Will they take action on any
gender issue they’ve learned about?

Ask the pairs to give some feedback to the
rest of the class on their reflections of the
lesson.

Discuss reflections on the whole gender
module as a class.




EXTENSION ACTIVITIES:

+ Pick a country around the world and compare its human rights record
with Ireland in a one page summary report. Each student should
pick a different country and share their one pager with the rest of the
class to maximise learning about a variety of countries.

Pick a human rights treaty, make a poster explaining the treaty and
present it to the class.

Debate: split the class into two teams, for and against the motion ‘We
don’t need CEDAW because we already have the UDHR.

Choose two countries that have ratified CEDAW. Compare and contrast
their successes and failures on implementing the Convention.

DIFFERENTIATION:

+ Allow enough time during the “True or False’ activity for all students to
have thought about their answer and put their hand up.

+ Ensure for the article activity that the pairs are mixed ability and both
students put in the same amount of work.

ASSESSMENT:

+ The students can be assessed on their knowledge during the ‘True or
False’ activity.

+ The students can be assessed on their article posters and
presentations and on their ability to work together.

+ The class can self-assess themselves during reflection time when they
look back on what they knew before the beginning of class.
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Responsibilities

Section 3: The Modern
World

4. Contemporary Issues:
Case Studies

A: Gender Equity

Strand 8: Social and
political philosophy

Strand 2: Following my
interests online

- Searching and
evaluating

Strand 3: Checking the
facts

Senior Cycle

Strand 1: Power and
decision-making
Topic 2: Power and
decision-making at
national and European
level

2.3 social class and
gender as important
social categories

Strand 2: Active
citizenship

Topic 4: Rights and
responsibilities in
communication with
others

Strand 3: Human rights
and responsibilities
Topic 5: Human rights
and responsibilities in
Ireland

Topic 6: Human rights
and responsibilities in
Europe and the wider
world




RESOURCE SHEET: HUMAN RIGHTS TREATIES

9 CORE HUMAN RIGHTS TREATIES

International Convention on the Elimination of All
Forms of Racial Discrimination

International Covenant on Civil and Political Rights

International Covenant on Economic, Social and
Cultural Rights

Convention on the Elimination of All Forms of
Discrimination against Women

Convention against Torture and Other Cruel,
Inhuman or Degrading Treatment or Punishment

Convention on the Rights of the Child

International Convention on the Protection of the
Rights of All Migrant Workers and Members of
Their Families

International Convention for the Protection of All
Persons from Enforced Disappearance

Convention on the Rights of Persons with
Disabilities




RESOURCE SHEET: CEDAW ARTICLES

Source of information: UN Women

ARTICLE 1: DEFINITION OF DISCRIMINATION AGAINST WOMEN AND GIRLS

Discrimination against women and girls means different treatment from men and
boys that prevents them from enjoying their human rights. It includes both direct and
indirect discrimination.

ARTICLE 2: OBLIGATIONS TO ELIMINATE DISCRIMINATION

Countries are obligated to take action to end discrimination against women and
girls in all its forms, by establishing laws and policies to protect women and girls
from discrimination and including the principle of equality in constitutions and other
national laws.

ARTICLE 3: APPROPRIATE MEASURES

Countries must take all appropriate measures to guarantee that women and girls can
enjoy their human rights and fundamental freedoms in every aspect of society.

ARTICLE 4: TEMPORARY SPECIAL MEASURES

Countries should adopt temporary special measures to accelerate progress towards
gender equality and end discrimination and women and girls.

ARTICLE 5: GENDER STEREOTYPES

Countries must work to change harmful gender stereotypes about women and girls
and men and boys that perpetuate discrimination and limit opportunities for women
and girls to achieve their full potential.

ARTICLE 6: TRAFFICKING AND EXPLOITATION OF PROSTITUTION
Countries must end the exploitation of prostitution and trafficking in women and girls.

ARTICLE 7: POLITICAL AND PUBLIC LIFE

Countries must eliminate discrimination against women and girls in political and
public life.

ARTICLE 8: PARTICIPATION AT INTERNATIONAL LEVEL

Countries must ensure that women and girls have equal rights to represent their
country at the international level and to participate in the work of international
organizations.

ARTICLE 9: NATIONALITY

Countries must guarantee that women have equal rights with men to acquire, retain
or change their nationality, and the nationality of their children. Countries must allow
women to pass their nationality to their foreign spouses on an equal basis with men.




ARTICLE 10: EDUCATION

Countries must end discrimination against women and girls and ensure equal rights in
education.

ARTICGLE 11: EMPLOYMENT

Countries must eliminate discrimination against women in employment, including
ensuring equal opportunities to choose one’s profession and receive equal pay for
work of equal value.

ARTICLE 12: HEALTH CARE AND FAMILY PLANNING

Countries must guarantee equal access to health care and ensure women and girls
are not discriminated against in health care and have access to services for family
planning and reproductive health.

ARTICLE 13: ECONOMIC AND SOCIAL LIFE

Countries must eliminate discrimination against women and girls in economic and
social life.

ARTICLE 14: RURAL WOMEN AND GIRLS

Countries must take account of the specific problems and important role that rural
women and girls play in the survival of their families.

ARTICLE 15: EQUALITY BEFORE THE LAW

Countries must guarantee women and girls equality with men and boys before the
law, including equal access to legal counsel, services, and resources.

ARTICLE 16: MARRIAGE AND FAMILY LIFE

Countries must eliminate discrimination against women in marriage and family
relations. Countries must ensure that women have equal rights as men in their
choice of whom to marry and whether to marry, and any matters relating to the birth,
adoption, and raising of children. The marriage of a child has no legal effect and
countries should take steps to set a minimum age for marriage.

ARTICLES 17 T0 22:

These articles detail how the CEDAW Committee works, including its role in
monitoring the implementation of CEDAW in countries that have ratified CEDAW.

ARTICLES 23 T0 30:
These articles deal with the administration of CEDAW.

OPTIONAL PROTOCOL:

The Optional Protocol introduces additional mechanisms for the implementation

of CEDAW, including an inquiry procedure for the CEDAW Committee to address
systematic violations and a way for women and girls to submit complaints directly to
the CEDAW Committee if they consider their human rights protected by CEDAW are
violated.




Pick a company which you think is promoting gender stereotypes. Write to them
outlining why you think they are promoting gender stereotypes, how this is
harmful, why you are angry about it and asking if you can have a meeting with
the company to discuss it further. If they respond allowing you to set up a
meeting with them, organise and plan a presentation to explain why and how you
think they should change the way they promote stereotypes.

Peer to peer teaching: Pick one gender topic and organise to teach a class, or
year group, about the topic. You could teach it using the same lesson plan as
your teacher used for your class or you could adapt it to suit the year group. Be
creative and use engaging ideas to inspire the students. You could consider also
going to a primary school to teach younger students about gender.

Organise an event in your community to campaign about one gender issue which
has inspired/motivated you to act. The topic could be the barriers which girls in
developing countries face, child marriage, FGM, gender inequality in the
workplace etc. The event could be an information session for the community, a
demonstration, a march, a workshop to write messages of solidarity for girls
around the world, a film screening etc.

» Choose a gender topic which you feel passionate about and create a small
school campaign around it. This could involve having a school assembly on the
topic, holding competitions, doing a collective action, inviting expert speakers in
etc. Get the whole school involved in the topic and take action!

Contact Plan International Ireland to arrange a joint project with them on
International Day of the Girl (11th October every year).




REVIEW

1. PLEASE RATE YOUR UNDERSTANDING OF GENDER ISSUES BEFORE COMPLETING THIS MODULE:
Very Low Low Average High Very High

2. PLEASE RATE YOUR UNDERSTANDING OF GENDER ISSUES AFTER COMPLETING THIS MODULE:
Very Low Low Average High Very High

3. DID YOUR ATTITUDE TO GENDER ISSUES CHANGE OVER THE COURSE OF THE MODULE?
Yes No Please explain:

4. DID YOUR ATTITUDE TO THE GLOBAL SOUTH AND DEVELOPMENT ISSUES CHANGE OVER THE
COURSE OF THE MODULE?

Yes No Please explain:

5. DID YOU, OR WILL YOU, TAKE ACTION ON GENDER?
Yes No If yes what action did/will you take?

6. DO YOU HAVE ANY OTHER COMMENTS OR SUGGESTIONS FOR THIS GENDER MODULE?
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Overall Aims:

This module aims to familiarise students with the concept
of inequality. The lessons will introduce global inequality
between individuals and countries, explore why inequal-
ity occurs, look at child and educational inequality and
conclude by examining what students can do through the
Sustainable Development Goals to tackle inequality.

Background Information and Facts for
Teachers:

Inequality exists locally and globally. It exists between
people and between countries. It is evident that there are

FACT

IT IS ESTIMATED THAT THE RICHEST 8
PEOPLE IN THE WORLD HAVE AS MUCH
WEALTH AS THE POOREST 3.6 BILLION
PEOPLE.

Instead of an economy that works for the
prosperity of all, for future generations, and
for the planet, we have instead created an
economy for 1% of people.

Source: Oxfam (2017)

FACT

IN SEPTEMBER 2015, 193 WORLD LEADERS
AGREED TO 17 GLOBAL GOALS FOR
SUSTAINABLE DEVELOPMENT. IF THESE
GOALS ARE COMPLETED, IT WOULD MEAN AN
END TO EXTREME POVERTY, INEQUALITY AND
CLIMATE CHANGE BY 2030.

The Sustainable Development Goals are a

UN Initiative. The Sustainable Development
Goals (SDGs), or Global Goals is the agenda
for Sustainable Development for governments
and NGOs across the world, not just the
Global South. They are aspirational Goals with
169 targets between them, and every person
in the world has to help achieve them!

Source: Global Goals

huge disparities between the wealth of people in Ireland,
and it is clear that Ireland as a country is much wealthier
than other countries in the world. While local and global
poverty may appear as separate problems, they stem
from the same issue of structural inequality. The world is
structured in such a way that not everyone will succeed,
have the same amount of money and not all countries will
have the same amount of resources. To address issues
of poverty both at home and abroad we need a collective
approach to tackling these issues, it is hoped that the
Sustainable Development Goals will help achieve the
latter.

FACT

75 MILLION CHILDREN AREN'T IN SCHOOL
TODAY, OF THAT 75 MILLION, 41 MILLION ARE
GIRLS AND 34 MILLION ARE BOYS.

There are many reasons why children do

not go to school, many are forced into child
labour or look after younger siblings, for
others school simply costs too much or is
too far away. For other children war or natural
disaster has prevented them from continuing
education.

Source: Plan International Returns to Investment in
Education: A further update

FACT

8% OF THE WORLD POPULATION LIVES

IN THE DRIEST HALF OF THE PLANET. 783
MILLION PEOPLE DO NOT HAVE ACCESS TO
CLEAN WATER AND ALMOST 2.5 BILLION DO
NOT HAVE ACCESS TO ADEQUATE SANITATION.
6 T0 8 MILLION PEOPLE DIE ANNUALLY FROM
THE CONSEQUENGES OF DISASTERS AND
WATER-RELATED DISEASES.

The cleanliness and distance of a reliable
water source and adequate sanitation has
serious impacts upon the lives, health and
quality of life of most of the world population.

Source: UN Water

If you would like any more information on the issues raised in these modules please email: info@plan.ie
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) TRIGGER WARNING: N

/" Some students may find parts
of this module uncomfortable if
they, or their family members,

are experiencing poverty or
homelessness. Be sensitive and
discuss the content of the lessons
with students and /
parents/guardians if you /)

it upsetting.

Tuplc. \ think a student may find /
U \\\\3\ ,,{,”//

SUB TOPIC:
LESSON 1:

SUBJECT: GEOGRAPHY / WELLBEING (SPHE & CSPE)

LESSON AIM:

To introduce and explore global inequality.

LEARNING INTENTIONS:

+ Investigate what inequality means and be able to give examples of it.

+ Explore global inequality and recognise how inequality around the world
has changed.

+ Imagine the world only had 100 people in it and what they would be like.

RESOURGCES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

+ Sheets of paper and materials for posters
+ Dictionaries/online access

+ USB presentation

PAGE 44



LESSON N

o INTRODUCTION: ~ 9¢  DEVELOPMENT:

* Show the slide ‘Imagine the world had only Group work

100 people’ and ask the class to imagine
that the world was a village of only 100
people. Ask them to think about those 100
people, what nationalities they are, what
their living conditions might be like etc.

Show the next slide and read out each of the
facts. Are any of these surprising? How

does the class feel about them? [These

are just a sample of the statistics available,
you can find more here: http://100people.org/
statistics_100stats.php?section=statistics if
you wish to explore further with the class]

Show the next slide ‘What does this
illustrate?’. Can any of the students explain
what they think these statistics show about
the world? Explain to the class that it shows
that the world is unequal. While there have
been great strides in many areas such as
literacy rates, there are still large gaps
between people. For example, are the class
surprised that only 7 people would go to
college?

Show the next slide “...it shows inequality’
and ask the class does anyone know what
inequality means? Can they describe it?

Tell the class to each look up the definition
of inequality using dictionaries (online or
books). You could do this together as a class
using the teacher’s computer if the students
do not have access to the internet or
dictionaries.

Split the class into groups and give them
each a large sheet of paper and pens.

Ask the groups to discuss inequality for a

few minutes — any examples of inequality

they can think of and reasons for why people

may be treated unequally

* Reasons for people being treated
unequally may include because of their
race or gender or income or ethnicity or
disability etc.

Ask a member of each group to write their
group’s key ideas on the ‘inequality’ slide on
the IWB or on a large sheet of paper.

Discuss briefly as a class the different ideas
and examples that the groups came up with.

Show the slide ‘Global inequality.... Explain
to the class that this module will focus on
global inequality which is about the
economic inequality between countries and
individuals.

Tell the class that for an introduction to this
type of inequality they will watch a video by
Hans Rosling, a famous statistician.

Show the class the video on the next slide
‘The state of the world in seven snowballs’.
Discuss with the class what the video
showed. Were they surprised by anything in
the video? Did they learn anything new
from it?

e The video shows how in the past there

was inequality solely between rich and
poor countries, it was easy to say that
some countries were rich and some
countries were poor. But now inequality
around the world is much more
complicated. There are still very rich
people and very poor people but there
are much more people living in between
these groups now. It is not easy to label
whole countries as rich or poor anymore
because most countries contain people
who are very rich, people who are very
poor, and many people who are in the
middle. While countries overall have
become more equal, inequality between
people has grown hugely over recent

Inequality definition: “...a situation in which
people are not equal because some groups
have more opportunities, power, money etc than
others.” (Macmillan Dictionary, 2017)

* Show the slide with the definition explaining
inequality and ask the class if anyone found
this same definition. Get a few volunteer
students to read out the definitions they
found. If the class is using the internet
remind them about reliable and unreliable
sources of information.



http://100people.org/statistics_100stats.php?section=statistics
http://100people.org/statistics_100stats.php?section=statistics

LESSON I

years. Very poor people still exist and the
world has not succeeded in lifting this
group of people out of poverty or
improving their lives.

*& CONCLUSION:

Activity Time

* Ask each of the students in the class to
create a poster or a model representing
one or some of the statistics presented on
the 100 People website (http://100people.
orgstatistics_100statsphp?section=statistics)

Help the students to think of ways to present
the statistic(s) in a way which is visually eye
catching and thought provoking.

Allow them to look at the posters on the

100 People website for ideas but tell them to
be creative and come up with ideas
themselves.

Reflection Time!

* Ask the class to think about and discuss in
pairs what this lesson covered. Did they
learn anything new? Can they explain what
global inequality is? Can they think of
examples? Did their attitude towards
anything change?

Discuss as a class what the pairs
reflected on.



http://www.100people.org/statistics_100stats.php
http://www.100people.org/statistics_100stats.php

EXTENSION ACTIVITIES:

+ Write a newspaper piece reporting on the state of inequality in the world
today. Research some statistics and present them in your piece,
highlighting where inequality is highest in the world and how inequality
has changed.

Do some research into the 1% vs. the 99% concept and write a one
page report on your findings. Oxfam produces good information on
this concept.

Watch more of Hans Rosling’s videos on inequality and produce your
own video using creative ways of representing figures.

DIFFERENTIATION:

+ During the group activities ensure the groups are mixed ability and that
each student has a role that they are comfortable with, reflective of
their ability.

+ Allow enough time during the class discussions for each student to
understand the concepts. Concepts such as the world as 100 people
can be difficult for students to visualise and understand.

ASSESSMENT:

+ The teacher can assess the students’ ability to work together during the
group work and their ability to discuss ideas.

+ The teacher can assess the students’ aptitude for understanding
abstract ideas such as the world as 100 people concept and their ability
to critically think.

+ During reflection time the students can assess their learning and
attitude changes.




SUBJECT LINKAGE AND INTEGRATION:

GEOGRAPHY

Junior Cycle

CSPE

Junior Cycle
(Wellbeing)

POLITICS AND
SOCIETY

MATHS

Junior Cycle

HOME
ECONOMICS

Strand 3: Exploring
people, place and change
3.6 identify global
patterns of economic
development

Strand 1: Rights and
Responsibilities

Strand 2: Global
Citizenship

+ Local and Global
Development

Strand 3: Number
3.1 Number Systems

Senior Cycle

Senior Cycle

Senior Cycle

Senior Cycle

Elective Unit 4: Patterns
And Processes In
Economic Activities
Economic Development
4.1 Statement: Economic
activities are unevenly
distributed over the earth
4.2 Statement: Levels of
economic development
show major spatial
variations and can
change over time. Levels
of economic development
evolve through the
complex interaction of
factors including physical,
social, cultural, and
political.

Optional Unit 6: Global
Interdependence

SPHE

Junior Cycle
(Wellbeing)

ENGLISH

Junior Cycle

Strand 1: Power and
decision-making
Topic 2: Power and
decision-making at
national and European
level

2.3 social class and
gender as important
social categories

Strand 3: Human rights
and responsibilities
Topic 5: Human rights
and responsibilities in
Ireland

Topic 6: Human rights
and responsibilities in
Europe and the wider
world

Strand 4: Globalisation
and localisation

Topic 8: Sustainable
development

ART

Junior Cycle
(Visual Art)

Strand 3: Number
3.1 Number Systems

PHILOSOPHY

Junior Cycle

Elective:

6. Elective 3:
Social Studies
6.6 Poverty

DIGITAL MEDIA
LITERACY

Junior Cycle

Strand 1: Who am 1?
+ My Rights and the
Rights of Others

Strand: Oral Language
Element: Communicating
as a listener, speaker,
reader, writer

Element: Exploring and
using language

Strand: Reading
Element: Understanding
the content and structure
of language

Strand: Writing

Element: Communicating
as a listener, speaker,
reader, writer

Strand 1: Art
Element: Drawing
Element: Art elements
and design principles
(AEDP)

Element: Media

Strand 3: Design
Element: Drawing
Element: Media

Strand 8: Social and
political philosophy

Strand 2: Following my
interests online

- Searching and
evaluating

Strand 3: Checking the
facts

Senior Cycle

Senior Cycle

Area of Learning:
Gender Studies

+ Gender and Cultural
Influences

4.1 The Language of
Information
4.1.2 Composing

4.3 The Language of
Persuasion
4.3.2 Composing




TUPC:
SUB TOPIC:
LESSON 2

SUBJECT: GEOGRAPHY / WELLBEING (CSPE)

LESSON AIM:

To look at why inequality occurs and the consequences of it.

LEARNING INTENTIONS:

+ Understand the causes of inequality amongst individuals and countries.
+ Explore the meaning of structural inequality.

RESOURGCES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

+ Large sheets of paper and pens

+ Photocopies of the ‘problem tree’ resource page
+ USB presentation

PLAN INTERNATIONAL IRELAND - [}y Gl {LTTCAR XY



LESSON I

g INTRODUCTION:

* Show the slide ‘Inequality exists around the

world between people and between
countries’. Recall from the last lesson that
while inequality between countries has
reduced and there is not such a clear cut
divide between ‘rich’ and ‘poor’ countries,
this inequality does still exist. Some
countries overall are poorer and have less
power than other countries. Inequality
between individuals exists too; there are a
lot more people now who are not very rich
or very poor but range in between. Ask
the class to think about why inequalities exist
between countries and people.

Show the slide ‘group work’ and split the
class into groups and give each group

a large sheet of paper. Ask them to discuss
amongst themselves and jot down notes on
what they think the causes of inequality
might be. Why is there inequality between
people? Why do some people not get the
same chances in life as others? Why is there
inequality between countries? Can you think
of examples of inequality around the world?

Show the next slide ‘What causes
inequality?’. Ask a person from each group
to come up to the IWB, or a large sheet of
paper, and write down some of the causes of
inequality that their group thought of.

e Causes of inequality include: unequal
power, unequal resources, unequal
wealth, lack of job opportunities, lack of
education opportunities, discrimination
against certain groups based on religion,
race, economics etc. Show the class the
‘causes of inequality’ slide and explain
that there are many things which can hold
people back in life and cause inequality.

9 DEVELOPMENT:

* Show the picture on the next slide to the

class. Ask them what can they see? Does
this show inequality? How? Where do they
think this picture was taken? Are they

surprised by the picture? Tell them the picture
is from Bangladesh and that it shows how
there can be stark inequality between
individuals in countries. There is inequality
in every country in the world. In countries
that may have been have been called ‘poor’
in the past there are still a lot of very poor
people but there are also extremely rich
people! Similarly in countries that have been
called ‘rich’ in the past there are many
people living in poverty.

Tell the class that now they are going

to watch a video about inequality between
individuals in a place that is often deemed
‘rich’, California.

Hand out a copy of the ‘problem tree’
resource, photocopied from the end of this
lesson, to each of the students. Explain

to them that you want them to watch the
video carefully and to individually try to fill in
the problem tree. The roots of the tree
should be filled with any causes of inequality
that they learn from the video and the leaves
of the tree should be filled with any
consequences of inequality that they hear.

Play the video ‘A Tale of Two Zip Codes’ on
the slide.

After watching the video, discuss with the
class what they wrote in their problem trees
and the questions below.
The video shows us how people living
in different places do not get the same
opportunities.
* Why? What are the constraints?
[Poorer schools, lack of healthcare,
dangerous neighbourhoods, lack of jobs,
pollution etc.]
What are the consequences? [lll-health,
poor education, poverty, etc.].
What were the reasons for this inequality
in California occurring in the first place?
[Discrimination based on race, economics
etc.].
What does this video show? [Inequality
occurs everywhere and it has a
detrimental effect on everyone].

Show the slide ‘This shows structural
inequality!’. This video depicts structural
inequality — the fact that some people/
groups of people are favoured by our




institutional structures more than others
because e.g. they are wealthier. Wealthier
people are favoured more and given better
opportunities and more benefits and end

up better off, perpetuating the cycle of
inequality. For example, in the video barriers
existed for people in B-Ville in every aspect
of life and they could never access better
opportunities or lift themselves out of
poverty because of where they lived and
who they were. Although there may seem to
be many causes of inequality, as covered
earlier in the class, it is the structures in
society that keep inequality going, stop
people from lifting themselves out of poverty
and continue to benefit certain groups of
people.

Show the ‘Breaking down structural

barriers’ slide.

e The first image shows that while each
person is being treated equally they do
not all have the same chance to see over
the fence because of their different
needs. Equality in this sense means that
each person is being treated the same by
giving them each the same box.

The second image shows that they are

all being treated equitably; by being given
boxes to meet their individual needs they
each have an equal chance to see over
the fence. Equity in this sense means that
each person has what they need to be
successful, depending on their different
needs. Equity is better than equality
because it ensures that everyone gets an
equal chance by meeting their personal
needs, not just treating them the same as
in equality.

The third image shows however that none
of the people need any of these supports
if the fundamental barrier is taken away

— the wooden fence. Now everyone can
see equally well. This represents the
breaking down of structures that cause
the inequality cycle to continue.

*& CONCLUSION:

Remind the class that although we have

SSON N

focused mostly on individual inequality

in today’s class, inequality exists between
countries too. Sometimes countries do

not want to share their materials and
resources with other countries and can hold
a lot of power, wealth and dominance

over them. Often these powerful countries
take advantage of less powerful countries
and exploit them — they take their resources
(e.g. oil, valuable minerals, wood etc.) and tie
them into unfair trade deals.

Ask the class have they heard of cobalt
before? Does anyone know what it is or what
it is used in? Cobalt is used in something
that all of us use every day. It is a metal
which is used to make lithium ion batteries
used in smartphones. Cobalt is only found

in a very few places in the world, mostly

in the Democratic Republic of Congo,
Central African Republic and Zambia. The
demand for cobalt is so high from countries
such as China and the US, who manufacture
smartphones, that often the countries with
cobalt are exploited for this metal.

Play the video ‘Meet Dorsen, 8, who mines
cobalt to make your smartphone work’.
Explain to the class that this type of
exploitation is due to global inequality -
richer and more powerful countries like
the US and China can exploit poorer
countries for their resources. It is often the
poorest most vulnerable people in these
countries who suffer the most.

Discuss with the class: Did they know this
about their smartphones? How does it make
them feel? Can they think of other examples
like this?

Reflection Time!

* Reflect together as a class on today’s

lesson.

Ask the students to consider if they have
learned anything new today and have their
attitudes changed about anything. What are
the causes of inequality? Where does
inequality occur? What does structural
inequality mean?




LESSON [

EXTENSIUN ACTIVITIES:

If you have time to dedicate another class to this topic, or for homework,
watch this video on the exploitation of gold in Ghana by China:
https://www.theguardian.com/global-development/2013/apr/23/influx-
chinese-goldminers-tensions-ghana

Research and write a one page report on inequality in Ireland.
Investigate the statistics and where inequality exists e.g. in terms of
health, education, resources, public transport, amenities etc.

Each student picks a different country around the world and produces
an ‘inequality profile’ for that country e.g. statistics and facts on
inequality in terms of health, education, jobs etc.

Research the exploitation, by one country, of another country’s resource
— Who is involved? What is the resource? What are the consequences?

Write a song or a poem based on inequality — how does it feel, who
experiences it, where does it exist. It should give an example of
inequality between individuals in Ireland and an example between
countries.

DIFFERENTIATION:

+ Ensure that the groups are mixed ability and that students are
comfortable with their roles.

+ Some of the concepts in this lesson are complicated and some students
may find it more difficult than others to understand them. Allow
enough time for explanation and questions so that the whole class has
time to understand the concepts.

ASSESSMENT:

+ The teacher can assess the students’ abilities to work together and to
learn from each other during the group work exercise.

+ The teacher can assess students’ ability to critically think during the
discussion times after the videos.

+ The students can self-assess their learning and attitudinal change
during reflection time.



https://www.theguardian.com/global-development/2013/apr/23/influx-chinese-goldminers-tensions-ghana
https://www.theguardian.com/global-development/2013/apr/23/influx-chinese-goldminers-tensions-ghana

SUBJECT LINKAGE AND INTEGRATION:

GEOGRAPHY

Junior Cycle

CSPE

Junior Cycle
(Wellbeing)

POLITICS AND
SOCIETY

SPHE

Junior Cycle
(Wellbeing)

HOME
ECONOMICS

Strand 3: Exploring
people, place and change
3.6 identify global
patterns of economic
development

Strand 1: Rights and
Responsibilities

Strand 2: Global
Citizenship

+ Local and Global
Development

Strand 1: Who am 1?7
+ My Rights and the
Rights of Others

Senior Cycle

Senior Cycle

Senior Cycle

Senior Cycle

Elective Unit 4: Patterns
And Processes In
Economic Activities

4.1 and 4.2 Economic
Development

Optional Unit 6:
Global Interdependence

ENGLISH

Junior Cycle

MUSIC

Junior Cycle

Strand 1: Power and
decision-making
Topic 2: Power and
decision-making at
national and European
level

2.3 social class and
gender as important
social categories

Strand 3: Human rights
and responsibilities
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Element: Exploring and
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RESOURCE SHEET: PROBLEM TREE




TUPC:
SUB TOPIC:
LESSON 3:

SUBJECT: GEOGRAPHY / WELLBEING (CSPE)

LESSON AIM:

To examine children’s lives around the world and look at the inequalities which
exist between children.

LEARNING INTENTIONS:

+ Explore the similarities and differences between the lives of the
students in the class and children around the world.

+ Experience the inequalities that exist between children around the world
through a game.

+ Understand the reasons for inequalities between children in different
countries.

RESOURGES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

* Role cards photocopied, printed and cut out
+ USB presentation

PLAN INTERNATIONAL IRELAND - [}y Gl {LTTCAR XY



LESSON I

g INTRODUCTION:

* Ask the class to each take out a piece of

paper and write a detailed routine of what
they do on a weekday including the times
they do everything. E.g. 6am — wake up,
6.30am eat breakfast, 8am go to school
etc. It should start with what time they get
up at and end with what time they go to
bed. Tell the class to also write down what
their motivations are behind their daily
activities e.g. desire to learn more, wish to
do well in school or get a good job in the
future, desire to enjoy themselves etc.

Show the class the short film (10 minutes)
‘Amar’ from the corresponding slide. Ask the
class to jot down on a new piece of paper
during the film the main activities of Amar’s
day and the times he does them.

9 DEVELOPMENT:

* Explain to the class that Amar is a 14-year-
old boy from Jamshedpur, a major
industrialised city in Eastern India. Amar is
the main income earner in his family.

He works two jobs six days a week as well
as attending school in the afternoons.

Show the slide ‘Discussion time’ and discuss
the film with the class. What similarities

are there between Amar’s daily routine and
theirs? What differences are there? What
types of things did he do all day? Were they
surprised by any of the activities? How

did the film make them feel? Which of
Amar’s activities took the longest? How long
did he rest or play for during the day?

How much time did he spend on each family,
schoolwork and employment? Why does
Amar have to live his life like this? How
would the class feel if they had to do this
routine every day? What do the class think
motivates Amar during his routine? Are

they the same motivations as themselves?
Do the class think Amar has the same hopes
and dreams as themselves? Do they think
he be able to achieve these? Why/why not?

Game Time!

Show the slide ‘Step forward game’
Photocopy the role play cards and cut out
each one. Read the role cards yourself
before the lesson and depending on the size
of your class pick a variety of roles. You may
decide to add a few yourself or not include
some if you are aware of students in your
class who may be experiencing the issues
addressed in the card.

Give each student a role play card and ask
them to read it to themselves and think
about it (who they are, where they live, their
family, what kind of life they have).

Get the students to stand in a line across the
room (you could do this outside if the room
is not big enough).

Tell the students you are going to read

out nine statements. If they think the
statement is true for their character they
should take a step forward. If they think it is
not true for their character they should stay
in the same place.

Tell the students that some of the role cards
might be a bit ambiguous — there may not
be a clear cut yes or no answer for whether
they should definitely move forward or

stay in the same place. They must think
about the life of their character and decide
whether to move forward or not. There are
no right or wrong answers.

Read out each statement, allowing time for
the students to think about their character
and the statements and whether to move or
not.

Once you have read out all the statements
the students should be spread across the
room. Ask the students what they think the
spread across the room represents? It
represents the inequality experienced by
children living around the world. Ask them
how they feel about where they are standing
in the room and why. Were they surprised by
anything?

Ask a representative few students across
the room (some from the front, middle and
back) to read out their role cards. Why do
they think they are standing in the position
that they are in the room? What was holding




them back, or not holding them back, from
moving forward?

Show the slide ‘Reflection’ and ask the class
to go back to their seats and get into pairs to
discuss the following questions about the
game:
* Who moved the furthest forward
and why?
Who didn’t move very much and why?
How did you feel when you were moving
forward?
How did you feel when you weren’t
moving?
Who gets furthest ahead in life? Why?
(Think about gender, education, jobs, war,
natural disasters, disability etc.)
Who gets left behind in life? Why? (Think
about gender, education, jobs, war,
natural disasters, disability etc.)

Remind the class that as the game shows
inequality occurs everywhere. Poor people
don’t just exist in stereotypical ‘poor’
countries and rich people don't just exist in
‘rich’ countries. The game also shows that

it is not only wealth that determines
inequality. People get left behind in life for
many reasons including war, natural
disasters, gender, lack of education, lack

of jobs, disability etc. Inequality is not just
about the location that you live in but

also the situation. The cards were purposely
ambiguous as life is not always
straightforward — there are not always clear
cut reasons for why people get left behind, it
can happen slowly over time or quickly due
to war for example.

“& CONCLUSION:

Play the video on the next slide ‘Most
Shocking Second a Day’.

What do the class think of the video?

What does it show? [Life can change rapidly
for children around the world. A child

may start off with a good life and have a

lot of opportunities but that can all change
with something like war or a natural disaster
and they can be left with nothing. Inequality

SSON N

can occur suddenly in this way.]

Show the last slide. Young people across
the world have the same hopes, dreams
and aspirations but they don’t get the same
opportunities. Is this fair?

Reflection Time!

* Ask the class to take a few minutes
individually to reflect on the lesson and
consider the following questions:

* Did you learn anything new in today’s
class?
Were you surprised by anything?
Did you change your attitude towards
anything?
What can cause inequality for children?




LESSON [

EXTENSION ACTIVITIES:

+ Watch this National Geographic video of teenagers from around the
world Skyping each other: http:/video.nationalgeographic.com/video/
short-film-showcase/teens-from-around-the-world-skype-each-other-
this-is-what-happens Pick a country that you would like to visit and think
of some questions that you would ask teenagers there to find out more
about them. Try and find the answers to your questions using the
internet and books. Write your questions and answers on a sheet
of paper.

Pick a country and find out as much information about the life of a child
your age there. Write a short story pretending you are that child. Give
yourself a name and describe yourself and what your daily routine is.

DIFFERENTIATION:

+ Ensure that you give enough time for all the students during the game
to understand their role cards and to think about each statement and
decide whether to move or not. Some students may need more time
than others to do this.

+ The pairs/groups should be mixed ability and with students that don’t
usually work together.

ASSESSMENT:

+ The teacher can assess the students’ abilities to think creatively during
the Step Forward game.

+ The students can self-assess their knowledge and attitude change
during reflection time.



https://video.nationalgeographic.com/video/short-film-showcase/teens-from-around-the-world-skype-each-other-this-is-what-happens
https://video.nationalgeographic.com/video/short-film-showcase/teens-from-around-the-world-skype-each-other-this-is-what-happens
https://video.nationalgeographic.com/video/short-film-showcase/teens-from-around-the-world-skype-each-other-this-is-what-happens

SUBJECT LINKAGE AND INTEGRATION:

GEOGRAPHY

Junior Cycle

CSPE

Junior Cycle
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POLITICS AND
SOCIETY

SPHE
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(Wellbeing)

HOME
ECONOMICS

Strand 3: Exploring
people, place and change
3.7 compare life chances
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relation to gender
equality, health care,
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RESOURCE: STEP FORWARD GAME

My name is Anna. | am a girl. | live in Dublin, Ireland. | live in a brick
house. | go to school every day and my favourite subject is Maths. |
love playing hockey after school with my friends. My mother and father
work as doctors. We eat dinner together every night. At the weekend |
like going to the cinema with my friends.

My name is Imal. | am a boy. | live in Syria. My country is at war and
everyday there is fighting. | live in an old house made of stone. | have
not been to school in two years. There are no jobs for my mother
and father so we don’t have much money. | help my older brother fix
bicycles to try and get some money for my family. There is very little
food available.

My name is Carlos. | am a boy. | live in Guatemala. | live in a house
made of mud with a straw roof. | go to school nearly every day. | love
school because | learn so many new things and see my friends. My
father works in a pineapple plantation. He does not earn very much
money. My mother looks after my younger siblings. After school | go
and help my father at the pineapple plantation. It is hard work and | am
so tired every day. | eat food in school at lunchtime so sometimes | do
not have dinner at home because there is not enough food for me.

My name is Anushka. | am a girl. | live in a small tribal village in India.
| don’t go to school. | miss it because | am bored every day and | am
not learning anything. My mother sells snacks at the side of the road.
My father looks after our cow and our three goats. | look after my
younger sisters at home. Sometimes | have to help my mother selling
shacks because we usually don’t have enough money to buy food.




RESOURCE: STEP FORWARD GAME

My name is Gifty. | am a girl. I live in Ghana. My family lives in one
room in a big house where all my cousins and grandparents live. | try
to go to school every day but sometimes | have to help my mother
collect water from the well. We have to walk for four hours to get the
water and it is so heavy to carry the buckets. | miss school when |
can’t go. My favourite subject is Geography and | love hanging out
with my friends. My mother works as a seamstress. She does not
have much money. My father works as carpenter in the capital city so |
don’t see him very often. | miss him but | am happy when he sends us
money so that we can buy food to eat.

My name is Kofi. | am a boy. | live in Togo. | live in a house made of
mud and sticks. | am blind so | have never been to school. My mother
teaches me some things at home but it is hard because she didn’t
finish primary school. | wish | could go to school like the other children
in my village. It sounds like fun and | want to learn many things so that
| can get a good job. My father and mother both work on a cocoa farm
near our house so | have to stay at home during the day by myself. |
feel very lonely. | love when my family eats together in the evenings.

My name is Mohammed. | am a boy. | live in Iraq. There has been war
and fighting in my country for my whole life. My house was destroyed
so now my family lives with my grandparents in their small brick house.
| just started going to school this year and | love it. My favourite subject
is Science. Sometimes | can’t go to school because of the war. My
father is a doctor and works a lot. My mother teaches in my school.
We have enough money to buy food but sometimes there is no food to
buy because of the war.




RESOURCE: STEP FORWARD GAME

My name is Uka. | am a girl. | live in Nigeria. | live in a small house
made of cement and straw. | would love to go to school but | can’t
because a terrorist group in my country does not like girls going to
school. It is not fair because my brother is still allowed to go to school.
My father is unemployed and my mother makes clothes so we don’t
have much money. | cook for my family and look after my little sister
during the day. | feel lonely and wish | could go to school to make
some friends.

My name is Hanad. | am a boy. | am from Somalia but | live in a
refugee camp in Greece. My house is a small tent. My parents can’t
work here. The camp is cold and dirty, and lots of people are getting
sick. Sometimes | go to a school in the refugee camp but often it is
closed because there is no teacher. | miss my school and friends in
Somalia. We get some food in the refugee camp but it is not enough. |
wish we could go home to Somalia but it is too dangerous there at the
moment. My parents want to go to the UK where my aunt is but we are
not allowed to go. We are stuck here with nothing to do, | feel so sad
and angry.

My name is Agata. | am a girl. | live in Poland. | live in a stone
bungalow house. | go to school every day and | love it. My father
works in the UK as an electrician. He sends money home to me and
my mother. | miss my father a lot. My mother can’t work because she
hurt her back. | make her dinner every day and | clean the house at
the weekends. Sometimes | play with my friends too.




RESOURCE: STEP FORWARD GAME

My name is Rose. | am a girl. | live in Haiti. | live in a house made of
metal sheets. | don’t go to school anymore because my school was
destroyed in a big storm. My father works long days helping to fix
buildings in our village. | sometimes help my mother to sell food at the
side of the road. | miss school and my friends.

My name is Chris. | am a boy. | live in America. | live in an apartment
in a very high building. I live with my mother and she works long hours
as a cleaner. Sometimes | don’t go to school so that | can look after
my little brother if we can’t get a babysitter. | like playing basketball
with my friends at the weekend. | also help my mother to clean the
house. | love going to my grandparents’ house every Sunday and
eating lots of food.

My name is Sean. | am a boy. | live in Mayo in Ireland. | live in a brick
house on a farm. My father is a farmer and my mother is a nurse. |
go to school in my local village. Sometimes it is really boring. | wish |
could play football all day. At the weekend | have to help my father on
the farm. My favourite food is chicken nuggets and chips.

My name is Patrick. | am a boy. | live in Wexford in Ireland. | live with
my grandparents and my four sisters in a caravan. | sometimes go to
school and other times | work in my grandfather’s hardware shop. |
have to work sometimes because we don’t have much money to buy
food. | like school more than working because | see my friends and |
can play hurling.




RESOURCE: STEP FORWARD GAME

My name is Fatimah. | am a girl. | live in Tanzania. | live in a big
concrete house. We have a swimming pool. My parents are teachers.
| go to the school they teach in and | love it. My favourite subject is
English. | have piano lessons after school some days and other days
| go swimming. The house girl cooks us delicious food every day, my
favourite is egg and chips.

My name is Ali. | am a boy. | live in Pakistan. I live in a stone house.
My father is a police man and my mother looks after me and my
brothers and sisters. It is hard for me to go to school because | was
very sick with Polio when | was young so | was left with a disability. |
have to walk with crutches and | can’t get in and out of the classrooms.
| wish | could go to school because | am so bored at home.

Sometimes | help my mother to cook food if we have some.

My name is Annie. | am a girl. | live in Ireland. | live in a hotel at the
moment. My mother works in a shop and my father lost his job, so we
had to move out of our house. | get the bus for an hour every day to go
to school. After school I like to watch TV and eat. It can be hard to do
my homework because | have to share the hotel room with my mother,
father and little brother.

My name is Lana. | am a girl. | live in Jordan. | live in a stone house
with my eight brothers and sisters. | go to school every day. In my
class there are over 200 children aged 4-12 because we only have

two teachers in the school. There are children from many different
countries in my class. My mother stays at home and looks after my
brothers and sisters. My father works in a company making computers.
After school | cook all the food for my family every day because my
mother is too busy.




RESOURCE: STEP FORWARD GAME

My name is Bo. | am a boy. I live in China. | live in an apartment. | am
an only child. | go to school every day and | study English after school.
In the evenings | practice chess with my father. At the weekend | learn
the violin. My parents both work in a bank.

My name is Hella. | am a girl. I live in Norway. | live in a small house.
My father is a fisherman and my mother is a baker. Sometimes | can’t
go to school because | have to help my mother bake. | love singing
and dancing. | help my mother cook dinner every night. It is so much

My name is Alexander. | am a boy. | live in Russia. | live in a wooden
house. | have to walk for two hours to get to school. In the winter it
is so cold that sometimes | can’t go. My father is a carpenter and

my mother is a nurse. Sometimes in the winter it is hard to get food
because it is snowing and we live far from the shops.

My name is Mali. | am a girl. | live in Thailand. My family lives in one
room in a wooden house. | have to walk across a long old bridge to get
to school. Sometimes if there has been heavy rain it is dangerous and
| am scared. My parents work in the city as traders so they are gone
all day. After school | look after my brothers and sisters. | cook for
them and bath them.




RESOURCE: STEP FORWARD GAME

My name is Arthur. | am a boy. | live in Brazil. | live in a small metal
house. When the Olympics came here my house had to be moved far
away. Now | have to walk a long way to school. My father is a builder.
He worked lots during the Olympics but now he has no work. My
mother is a teacher. | love football.

My name is Kia. | am a girl. | live in Uganda. | live in a house made of
mud and straw. | don’t go to school. | have a job selling water to cars
in traffic. Sometimes it is dangerous and | am scared. | wish | could go
to school but my family does not have enough money to send me, only
my brother can go. My parents both work on a coffee farm. We don’t
have much money for food. Sometimes we only eat rice every day.

My name is Hans. I live in Germany. | live in a big house made of
concrete, it has three floors! | go to school every day. My favourite
subject is Art. After school | have guitar lessons. My mother is a doctor
and my father does not work. My father cooks dinner for us every day.
We live in a house with a big garden. | play with my dog in the garden.

My name is Maria. | live in Mali. | live in a small house made of straw. |
don’t go to school because my parents can’t afford to pay for it. | help
my father work on our farm. We grow vegetables and we eat them. We
don’t eat meat much because it is expensive. My mother doesn’t work
because she has to look after my six siblings. Sometimes it does not
rain for a long time and we can’t grow much food.




RESOURCE: STEP FORWARD GAME

My name is Sofia. I live in Chile. I live in a small house made with
concrete and straw. | have cerebral palsy and | can’t walk. | need a
wheelchair but it is too expensive. | can’t go to school. My mother
stays at home and cares for me. My father works as a taxi driver. We
don’t have much money so sometimes our neighbours give us food.

My name is Juma. | am a boy. | live in Kenya. | used to go to school
but then my family had to leave our village because of climate change.
We could not grow any crops on our farm anymore because the rain
didn’t come as much so the ground was too dry. We are walking and
catching buses to get to the capital city. My father wants to find work
there. | hope | will go to school there. My mother and my sisters went
to live with our cousins. | miss them.

My name is David. | am a boy. | live in Wales. | live in a small stone
house with my grandparents. | go to school every day and | love it.
After school | sing in my choir and help my grandfather mind the sheep
on the farm. My grandmother cooks my favourite stew every week.

My name is Nina. | am a girl. | live in Nepal. | live in a small wooden
house high up on a hill. | have just started going to school again after
a year because my school was damaged in an earthquake. | am so
happy to be back in school with my friends. My father works as a shoe
shiner and my mother works on a rice farm. We eat rice every day!




RESOURCE: STEP FORWARD GAME

STATEMENTS FOR THE TEACHER

1.

| GO TO SCHOOL EVERY DAY.

MY MOTHER HAS A WELL-PAID JOB.

MY FATHER HAS A WELL-PAID JOB.

MY COUNTRY IS PEACEFUL AT THE MOMENT.

| DO NOT HAVE A DISABILITY.

| DO NOT HAVE A JOB.

NOTHING STOPS ME FROM GOING TO SCHOOL.

| HAVE ENOUGH FOOD EVERY DAY.

| AM A BOY.




TUPC:
SUB TOPIC:
LESSON 4

SUBJECT: GEOGRAPHY / WELLBEING (CSPE)

LESSON AIM:

To explore the inequalities which exist in education across the world.

LEARNING INTENTIONS:

+ Explore the importance of education and empathise with those who
cannot go to school.

+ Understand the barriers to education which many children face.

+ Recognise that gender inequality exists within educational inequality.

RESOURGES:

+ IWB/flipchart/big sheet of paper
* Big sheets of paper

+ Whiteboard markers/pens

+ USB presentation
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LESSON I

g INTRODUCTION:

* Ask the class to imagine they don’t have

to go to school every day. What would they
do all day? Get them to write up answers

or draw pictures on the IWB or a large sheet
of paper.

Show the slide with the fact ‘globally 75
million children don’t go to school’. Ask the
class how they feel about that fact. Is that a
lot of children? Are they surprised at this
figure?

Show the video on the next slide ‘The Malala
Fund Spot’. Ask the class to describe what
the video was about. The video shows how
the lives of children, especially girls, around
the world can differ based on whether they
go to school or not. It shows some reasons
for why children cannot go to school. Can
the class name them?

9 DEVELOPMENT:

* Ask the class why they think so many

children don’t go to school around the world.
Split them into small groups and ask each
group to discuss as many reasons as they
can think of and to write them down on a
large sheet of paper. Get one volunteer from
each group to write up some of their reasons
on the IWB.

- Examples: their parents need them to
work because they do not have enough
money, they need to look after their siblings
so that their parents can go to work, their
local school might cost a lot of money, they
may have a disability and the nearest school
is not suitable, or the school might be very
far away and their parents do not have a car
to take them and there are no buses.

Show the slide ‘Barriers to Education’. Did
the class come up with all of these barriers?
Discuss each barrier as a class.

Show them the infographic with statistics of
how many girls and boys aren’t in school.
Why do they think there are so many more
boys in school than girls? Can they

remember what they learned in earlier
classes about gender inequality?

- Examples: girls are often not able to go
to school because of the reasons listed
above but additionally, girls’ education is
often less of a priority than boys’ education
so families will only send their sons to
school.

Around the world sexual violence and
intimidation is a barrier for girls going to
school. Schools and the journeys to school
are not safe for many girls. Girls drop out of
school because of fear and danger.

Play the ‘What do girls really learn at school?
Learn Without Fear’ video on the next slide.
Ask the class to discuss the video with the
person beside them and give feedback

to the class. What did the video show?
Which places were the girls intimidated

and experience sexual violence? Were the
class surprised at anything in the video?
How did it make them feel? What can be
done to make school a safer place for girls
around the world?

Remember: Sexual violence, intimidation
and danger at school are a reality for many
boys around the world too. Solutions must
aim to keep ALL children and adolescents
safe and free from harm.

*& CONCLUSION:

* Ask the class why do they think education

is important? What could we not do without
an education? Play the video ‘Global Citizen
— Education for All’ on the slide. What do the
class think of the video? Do they feel
inspired?

Show the slide with the quote “One child,
one teacher, one book, one pen can change
the world.” Ask the class does anyone know
who Malala is, can they tell her story? Use
the description below to explain who she is.
Do the class agree with this quote?

Malala made an inspirational speech to

the UN about education. Ask the class to
write a speech aimed at world leaders about
the importance of every child around the




LESSON [

world getting an education. Why should
children go to school and how can world
leaders help? Ask the students to start this in
class and finish it for homework. They

can watch Malala’s speech at home to
remind themselves of what she said.

Allow time in another lesson for students to
share their speeches with the class if they
would like to.

Reflection Time!

* Reflect as a class together on today’s
lesson. What did the students learn today?
Did they change their opinions on
educational inequality? Did they know that
so many children around the world were out
of school? Can they list the reasons for
children not being able to go to school? How
do they feel about this?

DESCRIPTION OF MALALA

Malala is from Pakistan. When she was younger
a group called the Taliban were attacking girl’s
schools. The Taliban are a group of people with
extreme views and believe that women should
not be educated after the age of eight.

Malala was angry about this and she decided

to make a speech about the importance of girl’s
education. The Taliban did not like this. They
were extremely angry that a young girl was
making speeches and writing a blog about girls
in Pakistan going to school. When Malala was
15 the Taliban boarded her school bus and shot
her in the head. She was very badly hurt and
had to travel to England to get special medical
treatment. Malala survived and when she was
16 she made a speech at the United Nations in
front of all of the world’s leaders telling them how
important it is for girls to go to school, and that if girls go to school they can change
the world.

Malala is an activist for female education and the youngest-ever Nobel Peace Prize
winner.




LESSON [

EXTENSION ACTIVITIES:

+ Pick a barrier to education and research one place in which children
are affected by this barrier. Describe the barrier, the location and how
children are affected. For example how has the conflict in Syria affected
children going to school or how has a natural disaster in a location
stopped children going to school. Each student should pick a different
location and/or barrier.

Write a letter to your principal or TD outlining practical suggestions of
ways to make your school and the journey to it safer for both girls
and boys.

Write a letter to your MEP outlining practical suggestions of ways to
make schools safer around the world for girls and boys.

Use the Global Partnership for Education website data (http:/www.
globalpartnership.org/data-and-results/education-data) to create posters
of statistics on various education indicators. Each student should pick
an indicator, e.g. disability, and create a poster displaying the statistics
as best they can.

DIFFERENTIATION:

+ Ensure that the pairs and groups the students are split into are mixed
ability.

+ Allow time for all the students to reflect on the videos and understand
the content of them, some students may take longer to process the
information than others.

ASSESSMENT:

The teacher can assess the speeches based on content and effort by
the students.

The teacher can assess knowledge and understanding throughout the
reflection and questioning time during class.

The students can self-assess what they learned during reflection time.
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* TUPC:
SUB TOPIC:
LESSON 5:

SUBJECT: GEOGRAPHY / WELLBEING (CSPE)

LESSON AIM:

To introduce the Sustainable Development Goals and explore how the class can
get involved with the Goals.

LEARNING INTENTIONS:

+ Understand what the Sustainable Development Goals are.

+ Explore the individual Goals and how each one could be achieved.

+ Recognise that the class can take action to be a part of achieving the
Sustainable Development Goals.

RESOURCES:

- IWB/flipchart/big sheet of paper

+ Online access

« Whiteboard markers/pens

+ Drawing paper

« USB presentation

« Guide for preparation: https://sustainabledevelopment.un.org/content/
documents/16166_TWLL_Children_s_Goals_Booklet_(Final_Edit).pdf
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Play the video ‘Home’ on the first slide of
this lesson. Ask the class what they thought
of the video and have a short discussion
about it.

Show the slide ‘Home'. Explain to the class
that each one of these pictures shows

a home. They are all quite different but to
the people that live in them they are each

a home. Even though we may all live in
different homes in places far away from
each other we all still live on the same planet
Earth. Everybody wants to protect their own
home which means that we all should
protect the whole Earth by working together.
The Sustainable Development Goals, also
known as the SDGs or the Global Goals, are
an attempt by governments and the UN to
protect Earth.

Show the slide ‘Sustainable Development
Goals’ — there are 17 Goals agreed by global
leaders to reduce inequality, uphold human
rights and protect our planet.

Go through each of the goals and give a
basic explanation of each one using the
guide in the resource section.

9" DEVELOPMENT:

Ask the class if they remember Malala from
the last lesson on education.

Play the video of Malala introducing the
Global Goals on the next slide.

Ask the class what they thought of the video.
What problems are there on Earth according
to the video? (Climate change, inequality...).

Do the class think that the Global Goals are

a good idea?

SSON N

s INTRODUCTION:

of paper a few things that make the Goal so
important and what can be done to achieve
the Goal locally in Ireland and globally.

Get each group to present their goal to the
class.

Individual Activity

Get the class to imagine that they are part of
an organisation which is campaigning about
the Global Goals.

Hand out a sheet of drawing papetr/card to
each student in the class and ask them to
choose a Goal and design a campaign
poster about that Goal.

It should have a drawing illustrating the Goal
and words to describe what the Goal aims to
achieve and one practical solution.

Ask the students to start the poster in class
but they can finish it for homework.

Display the posters around the school to
raise awareness about the Global Goals.

*& CONCLUSION:

End the lesson with the video ‘We the
People’.

What did the class think of the video? Is it
inspirational? There are two things that
young people can do to make sure the
Global Goals are a success: tell everyone
they know about them and make sure world
leaders do the work that is necessary for the
Goals to be achieved. There are many ways
to do these things! Can the class think

of any?

Reflection Time!

Ask the class to reflect individually on
today’s lesson and to jot down some notes.

What did you learn today? What are the
Global Goals? Can you describe some of

Group Activity

them?

* Split the class into small groups and assign
each group one or two of the Goals.

Do you think the Goals are good? Why/why
not? Do you think they will work?

* Tell the groups to use their phones/tablets/
books to do some research on the Goal. Ask
the groups to each write down on a sheet

Will you take action on the Global Goals after
this lesson? Why/why not?
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EXTENSION ACTIVITIES:

+ Write a blog post on ‘What home means to me and why we
should protect it’, inspired by the video watched at the beginning
of class. Read the Global Goals comics here: https:/www.yumpu.com/
xx/document/view/55730350/1-page-goals-comics-full-set-pdf and here:
http://worldslargestlesson.globalgoals.org/using-the-power-of-comics/.
Now make a comic of your own, either describing all the global goals
and how young people can help to achieve them, or pick one goal to
focus on. As a class you could put the comics together and make one
class comic, get it printed and distribute it around the school to raise
awareness about the Global Goals.

Explore the Youth4GlobalGoals website: https:/www.youth4globalgoals.
org/take-action/ and learn about how you can get more involved locally
and globally in working towards the Global Goals.

The Global Goals are controversial in a few ways - for example
some countries with less resources feel they have been given too much

responsibility to stop the problems they did not cause (e.g. climate
change). Hold a class debate on the Global Goals using this resource
created by the World’s Largest Lesson: http://cdn.worldslargestlesson.
globalgoals.org/2016/08/DebateLessonPlan-_Final-final.pdf

Print this booklet for young people about the Global Goals to learn more
about each Goal: http://cdn.worldslargestlesson.globalgoals.org/2016/05/
The-World-We-Want-Double-Page-Booklet-style_ HiRes_English.pdf

DIFFERENTIATION:

+ Ensure that the groups the students are split into are mixed ability and
that each student has a role that they feel comfortable with.

+ Allow enough time for all the students to understand and think about the
Global Goals, some students may need longer than others to
understand the concepts.

ASSESSMENT:

+ The teacher can assess the group research and how the group
worked together.

+ The teacher can assess the campaign posters that the students make
based on content, originality and effort.

+ The students can self-assess their learning and attitudinal change at
the end of the lesson during reflection time.
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Create a video inspired by the Hans Rosling snowball one to show the state of
inequality around the world today. Be creative and use visuals to display
inequalities in a way which is thought provoking and eye-catching. Show the
video in your school assembly and post it on social media if possible.

Choose an issue of inequality in Ireland and do some research on what the
problem is and how it could be improved. Write to the appropriate Minister (e.g.
the Minister for Justice and Equality etc.) and ask to meet them so that you can
discuss the issue with them and campaign for something to be done.

Make an art piece/installation in your school which represents global inequality to
raise awareness of the extreme inequality that exists in the world.

Run a campaign around an issue of inequality which affects young people your
age in another part of the world (e.g. in education, health, living conditions etc.).
You could raise awareness of these young people’s lives and the inequality they
face amongst your school and wider community, and you could campaign for
better conditions for them. The topic could be a specific issue which affects one
group of people in one community/country in the world or it could be a wider
issue which affects many young people around the world.

Put on a play during school assembly about inequality. You could pick a specific
country and look at inequality within it or you could compare inequality in different
countries.

Do a small action on each of the SDGs in your school to raise awareness of the
goals and how other young people can get involved.




REVIEW

1. PLEASE RATE YOUR UNDERSTANDING OF GLOBAL INEQUALITY ISSUES BEFORE COMPLETING THIS
MODULE:

Very Low Low Average High Very High

2. PLEASE RATE YOUR UNDERSTANDING OF GLOBAL INEQUALITY ISSUES AFTER COMPLETING THIS
MODULE:
Very Low Low Average High Very High

3. DID YOUR ATTITUDE TO GLOBAL INEQUALITY ISSUES CHANGE OVER THE COURSE OF THE
MODULE?

Yes No Please explain:

4. DID YOUR ATTITUDE TO THE GLOBAL SOUTH AND DEVELOPMENT ISSUES CHANGE OVER THE
COURSE OF THE MODULE?

Yes No Please explain:

3.0ID YOU, OR WILL YOU, TAKE ACTION ON GLOBAL INEQUALITY?
Yes No If yes what action did/will you take?

6. DO YOU HAVE ANY OTHER COMMENTS OR SUGGESTIONS FOR THIS GLOBAL INEQUALITY MODULE?
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Overall Aims:

This module aims to familiarise students with the issues
of migration and refugees. The module will begin by
introducing the concept of voluntary migration, where
people choose to move to another part of the world and
the push and pull factors involved in this decision. It will
then examine the concept of involuntary migration, where
people are forced to leave their home through conflict,
persecution or natural disaster. The module will then
explore the concepts of seeking asylum and being an
asylum seeker in Ireland. The ultimate aim of the module
is to give students an overview of the refugee situation in
the world and challenge some of the perceptions about
migration and refugees that they might have heard in the
media.

Trigger Warning:

Some students may find this module upsetting, especially
any students who have migrated or are refugees and/or
asylum seekers. Pay special attention to these students
without singling them out. Encourage the students to be
sensitive and empathetic with each other and with the

plight of migrants and refugees. It is recommended that
you discuss this module with your class in advance —
perhaps getting them to create a group contract outlining
their conduct in the class. If you have any specific
concerns relating to pupils it is recommended that you
discuss the content of the module with parents/guardians.

Background Information and Facts for
Teachers:

There is often fear and suspicion attached to migrants,
refugees and asylum seekers, perpetuated by the
media. The fact is though that human migration has
been happening for billions of years and will continue to
happen. But now the world is facing a new challenge,
the largest refugee crisis since World War 1. Conditions
in refugee camps can be horrifying, with people facing
violence and hunger. Put simply, like during World War |l
people are desperate for help. How will history remember
our treatment of these people?

PLAN INTERNATIONAL IRELAND - [}y G {I VRIS



FACT

THE MAJORITY OF THE WORLD’S REFUGEES
ARE HOSTED OUTSIDE OF EUROPE. 84% OF
REFUGEES ARE HOSTED BY DEVELOPING
COUNTRIES.

Turkey hosts the largest number of refugees
worldwide. Pakistan currently hosts the
second largest number of refugees, nearly
all of whom are from Afghanistan. Lebanon
remains the third-largest refugee hosting
country in the world with 1.0 million refugees.
1in 6 people are a refugee in Lebanon.

Source: UNHCR (2017)

FACT

THERE ARE APPROXIMATELY 22.5 MILLION
REFUGEES IN THE WORLD. GVER HALF ARE
UNDER THE AGE OF 18. SYRIANS REMAIN THE
MAIN GROUP OF REFUGEES WORLDWIDE.

Afghanistan is the second-largest source
country for refugees with South Sudan placed
third, followed by Burundi, Iraq, Nigeria and
Eritrea.

Source: UNHCR (2017)

FACT

IN 2016 GERMANY WAS THE LARGEST SINGLE
RECIPIENT OF NEW ASYLUM APPLICATIONS.

The USA was the second largest recipient
of new individual applications with 262,000
claims, Italy third and Turkey fourth.

Source: UNHCR (2017)

FACT

THERE WERE 31.1 MILLION NEW INTERNAL
DISPLACEMENTS BY CONFLICT, VIOLENCE
AND DISASTERS IN 2016.

This is the equivalent of one person forced to
flee every second.

Source: Internal Displacement Monitoring Centre
(2017)

FACT

GLOBAL FORCED DISPLACEMENT HAS
INCREASED IN 2016, WITH MORE PEOPLE
FORCED FROM THEIR HOMES BY WAR,
CONFLICT AND PERSECUTION SINCE WORLD
WAR I1. BY THE END OF THE YEAR, 65.6
MILLION INDIVIDUALS WERE FORCIBLY
DISPLACED WORLDWIDE.

This figure includes refugees and internally
displaced people — which means people who
are forced to leave their homes and travel to
a safer place within their country, usually a
camp.

Source: UNHCR (2017)

FACT

CHILDREN REPRESENT A DISPROPORTIONATE
AND GROWING PROPORTION OF THOSE WHO
HAVE SOUGHT REFUGE OUTSIDE THEIR
COUNTRIES OF BIRTH.

They make up about a third of the global
population but about half of all refugees. In
2015 around 45 per cent of all child refugees
under UNHCR'’s protection came from Syria
and Afghanistan.

Source: Unicef (2016)

If you would like any more information on the issues raised in these modules please email: info@plan.ie
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SUB TOPIC:
LESSON 1:

SUBJECT: GEOGRAPHY

LESSON AIM:

To explore why people voluntarily choose to leave their homes to go to other
countries and the contributions migrants make to the countries they settle in.

LEARNING INTENTIONS:

+ Understand what the term migration means and the differences
between voluntary and involuntary migration.

+ Recognise that people choose to leave their homes for many reasons.

- Explore the benefits of migration and the contributions that migrants
bring to a country.

RESOURCES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

+ Dictionaries/online access

+ Large wall map of the world (optional)
+ Large sheets of paper

+ USB presentation
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LESSON I

g INTRODUCTION:

* Show the slide ‘what is migration” and ask
the students do they know what migration
means? Ask them to look up in their
dictionary books or online the definition of
migration (in terms of humans). You could
do this together as a class using the
teacher’s computer. If they are using
the internet, remind them about reliable and
unreliable sources of information.

Show the slide with this definition below
on it:

Migration definition: “To move from one country,
place, or locality to another’(Merriam-Webster,
2017)

* Show the slide ‘voluntary vs. involuntary’
and explain the differences between
voluntary and involuntary migration.

* Voluntary migration is when people
choose to leave their home or home
region in search of a better quality of life.
Involuntary migration is when people are
forced to leave their homes or their home
region.

Explain to the class that today’s lesson will
focus on voluntary migration.

Show the slide ‘do you know anyone who
has migrated?’. Ask the students has anyone
in their family migrated? Have they migrated
themselves? Can they think of a time in Irish
history when Irish people migrated?

Show the slide of the world map. Using the
IWB ask the students to draw lines in black
from Ireland to places that they know Irish
people typically move to (e.g. UK, Australia,
USA), and draw lines in blue from countries
that people move to Ireland from (e.g.
Eastern European countries). [This can be
done on a large wall map using pins or
washable markers if an IWB is not available].

9 DEVELOPMENT:

* Show the video on the next slide ‘Migration -
Why do people migrate’.

After watching the video ask the class to
name as many push factors and pull factors
as possible. Can they remember the
difference between push and pull factors?

Ask a volunteer to explain the difference so

that everybody understands.

¢ Get the class to think about why people
might move to other countries — what
is in those countries that they want? E.g.
jobs, affordable homes, good healthcare,
good education, safety. These are the
‘pull’ factors.
Now ask them to think about why people
might leave their homes to go to another
country — what is pushing them away
from their homes? E.g. no jobs, bad
healthcare, climate change, expensive
living costs, war. These are the ‘push’
factors.

Write up two lists on the IWB on the slide
‘What are push and pull factors?’, or on a
large sheet of paper, of the push and pull
factors listed by the class.

Activity Time

Split the class into groups and ask each
group to pick a country they would like to
move to.

Tell the students to draw an outline picture
of the map of their chosen country and an
outline picture of the map of Ireland on a
large sheet of paper.

Ask the students in their groups to discuss
what is so good about their chosen country
that they want to move there i.e. what are the
pull factors? Tell them to write these pull
factors in the outline map they have drawn of
their country.

Now ask them to discuss why they want to
leave Ireland — are there some things they
don’t like about living in Ireland? l.e. what
are the push factors? Tell them to write these
push factors in the outline map of Ireland
they have drawn.

Ask a member of each group to present to
the class the push and pull factors of their
group’s migration.




LESSON JE

*& CONCLUSION:

* Ask the class to think about what benefits
inward migration might have for a country.

What good things could people bring to

a country? E.g. skills and knowledge for
jobs, different foods and cultures, languages
etc.

Show the class the slide suggesting the
benefits of migration, can the students think
of more? Add any new suggestions the
students have to the mind map on the IWB.

Reflection Time!

* Reflect as a class on today’s lesson. Discuss
with the class: Did you learn anything new
today? What is migration? What is the
difference between involuntary and voluntary
migration? What are push and pull factors?
What is the difference between them? Can

you list some of each? What are the benefits
of migration? Did you change your attitude
towards anything in today’s lesson?




LESSON

EXTENSION ACTIVIITIES:

+ Write a short piece about voluntary migration. It can be about your own
family or somebody you know who migrated. Where did they come from/
go to? Why? Or you can pretend you are a person who has migrated
voluntarily. Where did you go from/come to? Why did you go? Has it
been hard? What was/is life like?

Make a poster about push and pull factors to help you to remember
them. Use pictures and words to describe as many factors as possible.

Do some research on immigrants in Ireland — how many voluntary
migrants live in Ireland? Where did they come from? At what time did
they come? What have they brought to Ireland?

Choose a country other than Ireland and write about voluntary migration
to that country or voluntary emigration from that country. Why do people
choose to move away from/to that country?

DIFFERENTIATION:

+ Make sure that every student clearly understands the difference
between voluntary and involuntary migration at this time as it is a core
concept for the following lessons.

+ Ensure that the groups for the activities are mixed ability and allow

enough time for all the students to be involved in the group work and
have time to complete the task.

ASSESSMENT:

+ The students can be assessed on how they work together in groups and
the effort and thought they put in to the group work.

The teacher can assess students’ knowledge when questioning them on
the meaning of migration, voluntary and involuntary migration, and push
and pull factors.

The students can self-assess the knowledge they have gained during
reflection time when they observe how much they have learned during
the lesson.
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TOPIC:
SUB TOPIC:
LESSON 2:
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SUBJECT: GEOGRAPHY

LESSON AIM:

To explore the reasons people are forced to leave their homes and how it feels
to have to involuntarily migrate.

LEARNING INTENTIONS:

* Understand why people are forced to leave their homes and go to
another country.

+ Experience the feelings and choices that happen when forced to leave
your home.

+ Learn to empathise with people who must leave their homes.

RESOURCES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

+ USB presentation

+ Photocopies of the ‘recap’ resource sheet from the end of this lesson



Show the slide ‘Recap’. Ask the class to get
into pairs and hand each pair a copy of
definitions and terms cut up from the
resource sheet from the end of this lesson.
Give the pairs 5 minutes to match the
definitions to the terms.

Show the slide ‘Answers’ and make sure that
all the students understand which term
matches which definition even if they didn’t
get it correct in their pair activity.

Ensure that the class understands that
sometimes people do not have a choice and
must leave their homes. These are refugees
and are not the same as people who
choose to move to another country. This is
called involuntary migration.

Show the slide ‘Why would you have to
leave your home?'. Ask the class can they
think of reasons for involuntary migration?
Why would people be forced to leave their
homes? Can they think of examples?

9 DEVELOPMENT:

Game Time!

Show the slide ‘the Exodus Game’ and
introduce the game — tell the class to
imagine that they are living in a country
where there is conflict. They belong to a
certain group of people who were treated
very badly by the Government. Get the class
to think for a moment about different groups
of people that may exist in a country —
different tribal groups, people from other
countries or people from different religions
maybe.

Show the next slide. A message has come in
for the class from the President, they must
listen carefully. Read the statement from the
President.

Split the class into pairs. Tell the students
that this activity will be timed and they have
to come to an agreement.

SSON I
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Show the next slide. They have heard what
the President said. So now tell them in their
pairs to discuss and write down — What

will they do? Where will they go? What will
they bring? Who will they bring with them?
Tell them to make sure they write down their
reasons for each decision!

Start the timer (base this on ability and time
available, 5-10 minutes is recommended —
they should be under pressure!)

While the students are discussing and
writing down their answers, remind them

this is timed and tell them how many minutes
they have left. The aim of reminding the
students is to instil a sense of urgency in
making these decisions

When the time is up get each pair to report
back on their decisions to the whole class.
You can use the IWB for this using the slide
‘What did you decide?’ or you can use a
large sheet of paper. You could write up the
answers the students give or you could allow
a person from each pair to come up to the
board or paper and write in their answers.

Show the next slide and discuss as a class:
How did this activity make you feel? Was it
easy or difficult to make these choices?
How did your team arrive at the decision?
Did you agree? Did you argue about what to
do?

Ask the class how this game makes them
feel about people who have to leave their
homes?

*& CONCLUSION:

* Ask the class to think about involuntary

migration — has it happened in the past? Is it
happening now?

Show the next slide and get the students

to make two lists on the IWB, or a big sheet
of paper, about involuntary migration. One
list should be of times in history when
involuntary migration has happened. The
other list should be about involuntary
migration happening now. Try and get the
students to think not only of migration that is
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happening currently from countries such
as Syria, what about areas of Africa? Where
is forced migration occurring? Why?

Reflection time!

* Ask the class to reflect on today’s lesson
with the person next to them.

They should discuss: What have you learned
today? What is involuntary migration? How
does this differ from voluntary migration?
Has forced migration happened in the past?
When? Is it happening now? Where?

Why? Have you changed your attitudes
towards anything today? How do you feel
about people who are forced to leave their
homes? Can you empathise with them?
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EXTENSION ACTIVITIES:

+ Do some research and write a short report on ‘involuntary migration
in history vs. today’. Write about some examples of when forced
migration has occurred in the past and examples of how it is occurring
today — does involuntary migration in the past differ from today? How?
Why?
Write a short diary piece imagining you are a person who has to flee
their home today. Choose a reason for why you have to leave e.g.
conflict, natural disaster, persecution etc. and write about how you feel,
who you have to bring with you, where you are going to go, what your
hopes are for when you arrive in a safe country etc.

Investigate how many examples of involuntary migration occurring today
you can find — where is migration occurring? Who is migrating? What
are the reasons? Are you surprised at how many cases of involuntary
migration you found? Did you know about all of them before this
research? Write a short one page fact sheet about involuntary migration
occurring today.

Write a short opinion piece on how the EU/Ireland are dealing with
involuntary migration — do you think they are dealing well with it or do
you think they could some things better?

DIFFERENTIATION:

+ When teaching this lesson ensure there is sensitivity to students in
the class who may have fled their own countries. Talk to the students
before teaching the lesson to ensure they are aware of the content.
Adapt the content of the lesson if any student doesn’t feel comfortable.

+ Set the time of the Exodus game based on the abilities of the class.

+ Ensure that the groups for the game are mixed ability and that each
student has a role in the game that they are happy with.

ASSESSMENT:

+ The teacher can assess the students’ understanding, empathy and
learning during the Exodus game.

+ The students can self-assess and reflect on the game during
guestioning and discussion after it.

+ The teacher can observe learning and attitudinal shift during reflection
time at the end of the class.
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RESOURCE SHEET: RECAP

Cut out each box below and match the relevant statements.

T0 MOVE WILLINGLY FROM ONE PLACE TO ANOTHER, USUALLY IN
SEARCH OF BETTER WORK OR LIVING CONDITIONS

+ TO BE FORCED TO MOVE FROM ONE PLACE TO ANOTHER, USUALLY DUE :
+ TO CONFLICT, DISCRIMINATION, NATURAL DISASTERS OR PERSECUTION ;

THE ACT OF LEAVING A COUNTRY TO PERMANENTLY SETTLE
IN ANOTHER COUNTRY

A PERSON WHO HAS BEEN FORCED TO LEAVE THEIR COUNTRY IN
ORDER TO ESCAPE WAR, PERSECUTION, OR NATURAL DISASTER




TOPIC:
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SUBJECT: GEOGRAPHY

LESSON AIM:

To look at what a refugee is, how a person may become a refugee and how
refugees are perceived in society.

LEARNING INTENTIONS:

+ Learn what the term ‘refugee’ means.

+ Understand that anybody can become a refugee, they are people just
like us.

+ Explore how refugees are portrayed in the media.

RESOURCES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

+ Newspaper clippings with headlines about refugees
+ Scissors and glue

+ USB presentation
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INTRUDUCTION. about the video. Were they surprised at
g . anything? How did it make them feel?
Activity Time!

* Show the class the slide with newspaper
headlines. Read each one out loud.

* Begin the lesson by asking the class does
everyone remember what a refugee is from
the last lesson? Allow some volunteers to
explain in their own words what a refugee is. Ask the class to get into groups and give

each group some newspaper clippings

which you have gathered with headlines
about refugees. These should be a mixture
of positive and negative articles.

Show the definition of a refugee on the
‘What is a refugee?’ slide. Read it aloud and
make sure that everyone understands it.

Ask the groups to split the clippings into
positive and negative headlines and cut
them out and stick them onto two separate
pieces of paper.

Refugee Definition: “A person who has been
forced to leave their country in order to escape
war, persecution, or natural disaster.” (Oxford
Living Dictionaries, 2017)
Get each group to tell the class what they
» Explain that refugees are people fleeing found. Were there more negative or positive
conflict, war or persecution. They are articles and headlines about refugees? How
protected by international law, and must do the articles make them feel? Are they
not be returned to situations where their fair or not fair? How would they feel if the
lives and freedom are at risk. Refugees articles were written about Irish people who
need our help, protection and were refugees?
compassion.
There are 20 million refugees around the

world today. That’s like more than four
times as many people that live in Ireland! /‘ GUNGLUSIUN:
* Explain to the class that anyone can become

a refugee. Remind the students about what Reflection Time!

they learned about WWII in History classes. ,
* Reflect as a class on today’s lesson.

* Ask the class can they think of anyone Discuss: What is a refugee? How did you

famous who is a refugee? feel about refugees before and after this
lesson? Have you changed your opinion
about refugees? Can you name some
famous refugees?

9 DEVELOPMENT:

* Show the slides of the famous refugees —
are the class surprised? Did they know these
people were refugees? Explain that like
voluntary migrants, refugees can contribute
a lot to the countries that they settle in and
become really important people in our
society.

* For example — does anybody remember
Team Refugee from the Olympics?

Show the video about the Team Refugee
swimmer. Ask the class what they thought




EXTENSION ACTIVITIES:

+ Draw, buy or print a map of the world. Do some research on where
refugees are in the world. Stick different sized shapes on your world
map representing the amount of refugees in each country i.e. the bigger
the shape, the more refugees there are in that country, so the biggest
shape will be stuck on the country hosting the most refugees. Write the
number of refugees inside each shape on each country. You can do this
as a whole class or individually in groups. Display the map(s) in a public
place in your school.

Write a positive news article about a refugee in a country of your choice
— it can be based on a true story or you can make it up.

Research some facts about refugees which you find interesting, they
could be things that surprised you or things you found unusual. Make a
video as a class explaining what a refugee is and the interesting facts
that you found out about them. Display this video in school assembly to
teach the rest of the school about refugees.

Act out a role play of the governments of the European Union meeting to
discuss migration. Each student individually, or in pairs, should pretend
to be a country that is in favour of or against migration. Debate topics
including: refugee quotas in different countries, reasons countries are
against migration, and what the alternatives might be for refugees.

DIFFERENTIATION:

+ Ensure that the groups the class are split into are mixed ability and that
the roles assigned to each child in each group meets the needs and
abilities of the individual.

ASSESSMENT:

+ At the beginning of the lesson the teacher can assess what the students
have remembered about refugees from the previous lesson.

+ The teacher can assess the students’ abilities to critically think and
make decisions during the newspaper headline activity.

+ During reflection time the students can self-assess and the teacher can
observe learning and attitudinal shifts.
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SUBJECT: GEOGRAPHY

LESSON AIM:

To examine where refugees currently are around the world and challenge
perceptions around refugees.

LEARNING INTENTIONS:

+ Understand the current movement of refugees around the world.

+ Explore why there are so many people fleeing their homes at the
moment.

* Recognise that there are many refugees coming to Europe but also
many refugees going to other countries.

+ Empathise with refugees and reflect on how it might feel to have to
leave your home.

RESOURCES:

+ IWB/flip chart/big sheet of paper
+ Whiteboard markers/pens
+ USB presentation



Show the slide ‘the current refugee situation’
and start the lesson with a class discussion
on this. What do the class know about it?
Which countries have people had to flee
from? Why have they had to flee? Where are
they going? How are they getting there?

Gather ideas and write them on the slide
‘Refugees today’ using the IWB or on a large
sheet of paper, to be reviewed later.

Explain to the class that for most of the
lesson today they are going to focus on
refugees and Europe.

Show the class the map of Europe which
shows the countries refugees have been
fleeing from and the routes they have been
taking to get to safety in other countries. Is it
more complicated than they thought?

Get the class to look carefully at the map
and name as many countries they can

see which refugees have been fleeing from.
How do they think these people are getting
to Europe? What modes of transport

are they using? [Walking, hitch hiking, being
smuggled, boats etc.]

9 DEVELOPMENT:

Show the video on the next slide ‘Your
phone is now a refugee’s phone’. If the class
have smartphones allow them to look up the
website and watch the video as if it is their
own phone. Ask the class what they thought
about the video. Were they surprised at
anything in the video? How did they feel
while watching it?

Show the next slide with the quote. Remind
the class that many refugees have to pay
smugglers thousands of dollars to get on
unsafe boats to come to Europe because
they are in so much danger in their country
that they are forced to leave. Sometimes
people are surprised that refugees have
smartphones but we must remember that
refugees are not coming to Europe because

SSON I
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of poverty; they are forced to flee their
homes due to reasons such as conflict or
persecution. Often these are the richest
and most well educated people in the
country because only they can afford to
make the journey.

Show the slide ‘Why are so many people
migrating now?’. Explain that refugees are
fleeing war and conflict from lots of countries
but that you are only focusing on Syria and
Iraq for the moment because that is where
the recent focus has been. Use the text
resource at the end of this lesson plan to
explain why people are leaving Syria and
Iraq and coming to Europe and other
countries. Make sure to emphasise that most
refugees coming from these countries are
not coming to Europe. Neighbouring
countries host the majority of refugees.

Show the slide ‘But! There are more
refugees in other parts of the world’. Remind
the class that even though they may not hear
about it often, there are many other
countries around the world where people
are fleeing from such as Nigeria, Somalia,
South Sudan, Cameroon, Niger and Chad.
There are conflicts, persecution, famines
and natural disasters in many countries
around the world pushing people out of their
homes. Usually people can’t travel far so
they go to countries beside them which are
peaceful. For years these countries, such
as Tanzania, Uganda, Pakistan and Jordan,
have taken in thousands of refugees.

Show the slide displaying the top 10
countries which hosted refugees in 2016.
Are the class surprised? Why/why not?

*& CONCLUSION:

* Watch the video about Ali on the next slide.

Ask the class how this made them feel?
How would they feel if this was them? How
would they feel if they had to leave Ireland
and travel to Afghanistan where they
didn’t know how to speak the language

or know anybody? What would they find
most difficult? What would help them?
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Reflection Time

* If you have time in this lesson, or in another
lesson, hold a short walking debate. Tell

the students that you are going to read out

the statements below and if they agree with

them they should move to one side of the
room, if they disagree move to the other side
and if they are not sure to stay in the middle.

After you read out each statement ask the

students why they moved to a certain side

of the room, encourage debate and

reflection amongst the class. Use the
questions below beside the written
statements to help students to think about
their answers. Allow students to change their
position in the room after reflection if they
wish to.

* ‘People should be able to live in whatever
country they want’. Is it fair that there are
borders? Why should people not be
allowed to move around freely? Is it fair
that some people are born into countries
of war and must stay there whilst other
people are born into safe countries?
‘People who come to Ireland for safety
are always treated well’. Is there racism?
Discrimination? What about Direct
Provision [we will learn more about this in
the next class]?

‘Each country should look after its own
people above refugees’. Should we take
care of Irish people first before helping
refugees? Why? Can we take care of
everyone at the same time?

‘Europe is taking its fair share of
refugees’. Remember the figures we
looked at for the top countries who

are taking refugees in. Is this fair? Are
some European countries taking in more
refugees than others?

Reflect with the class after this activity.
There may have been quite strong and
decisive opinions during this debate. Remind
the class that people around the world did
not choose to be born where they were
born. We are lucky here in Ireland to be safe
and not to have to flee our country. We
should do as much as possible to help
others around the world who are suffering in
refugee situations and to treat them as we
would like them to treat us if we suddenly
had to leave Ireland.

* Ask the class to reflect individually on
today’s lesson and to jot down some notes.

Ask them to reflect on: What was your
opinion on refugees at the beginning of
today’s lesson? Did your opinion change

at all during the lesson? Did you learn
anything new today? How do you feel about
the refugee situation currently?

EXPLANATION OF THE SITUATION
IN EUROPE CURRENTLY

Many people who are coming to Europe

are fleeing war in Syria and Irag. Syria is in
the middle of a long and complicated war.
Several years ago there were protests which
led to an uprising in Syria against the leader
President Bashar al-Assad. The President
responded with violence against the people
of Syria. Many people want the President to
step down so there are a lot of rebel groups
fighting him and each other.

To make things even worse, a group from
Iraq called Islamic State or IS has taken
over parts of Syria and Iraq. The group use
extreme violence against anyone who does
not live the way they want them to. So now
the President’s forces and the rebels are
having to fight a separate conflict against the
group IS at the same time.

The really difficult bit to understand about
this conflict is that it is hard to tell who is
good, and who is bad, and countries from all
over the world are backing different groups
involved in the war. The only thing that we
know for sure is that millions of innocent
people especially children are getting caught
up in this complicated war.
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EXTENSION ACTIVITIES:

+ Use the UNHCR Data Portal to find out the most up-to-date
information on refugees across the world: http:/data2.unhcr.org/en/
situations#_ga=2.233731614.1018884443.1496158368-
409115111.1496068781 Pick one region from the UNHCR map where
there are people fleeing their homes and becoming refugees. Find out
why people are being forced to leave and where they are going to.
Imagine you are a reporter sent to that region to cover the refugee crisis.
Write a one page news report on the situation.

Read the comic ‘A Perilous Journey’ at: http://www.whycomics.org/a-
perilous-journey-hasko#. Click on the resources on each page to learn
more about refugees. Now imagine you are a refugee and create a
comic, or write a story, about your experience as a refugee. Be
imaginative — it could be about what your life was like at home, the
journey to get to the country you are in now or the life you have now.

Watch this video ‘Escape from Syria: Rania’s odyssey’ about a 20 year
old girl who filmed her journey from the ruins of Kobane in Syria to
Austria: https://www.theguardian.com/world/video/2017/aug/02/escape-
from-syria-ranias-odyssey-video

Find out the current top 20 countries who are taking in refugees and the
top 20 countries who have people fleeing from them. Print a blank

map of the world and choose two different colours to represent countries
taking refugees in and countries with people fleeing from them. Shade
in the countries on the map in the different colours. Make a gradation of
shading with the countries with the highest numbers of refugees/people
fleeing shaded the darkest. Write the figures you found in the countries.
This can be done individually or as a class on one big world map.
Display the map(s) in a public place in school.

Watch the videos ‘A Life on Hold’ and ‘Rain is Beautiful’: http://www.
unhcr.org/en-ie/films-life-on-hold-and-rain-is-beautiful.html. Write a short
piece on what happened in the videos and your reaction to them.

Hold a class debate on the current refugee situation. You could use one
of the motions below or choose your own:

+  ‘We have too many people in our country’

‘Unaccompanied children living in Ireland should return to their
home countries once they become adults’

‘Our country is very welcoming towards refugees’
‘People should be able to live in whatever country they want’
‘Each country should look after its own people above refugees’



http://data2.unhcr.org/en/situations#_ga=2.233731614.1018884443.1496158368-409115111.1496068781
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DIFFERENTIATION:

+ Sensitivity: some students in the class may be refugees, may have fled
their home country or may be separated from their parents, make sure
that you speak to them and their guardians/parents before teaching this
class.

Allow time in the class for questions, some students may take longer to
understand the concepts covered in this lesson than others.

Ensure that you allow enough time for each student to reflect and
process information after the videos and explanations during this lesson
as some students will take longer to make sense of the information they
receive in different formats.

ASSESSMENT:

+ The teacher can assess the students’ level of knowledge about the
refugee crisis based on what they wrote at the beginning of the lesson

on the IWB and how they reflect at the end of class.

The teacher can assess students’ shifts in attitudes and opinions
throughout the lesson.

During the walking debate the teacher can assess the students’ abilities
to critically think and debate with their peers.

The students can reflect on their learning and attitudinal change during
reflection time.
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SUBJECT: GEOGRAPHY

LESSON AIM:

To look at the situation for asylum seekers in Ireland and the Direct Provision
system.

LEARNING INTENTIONS:

+ Understand what an asylum seeker is.

+ Examine the care given to asylum seekers in Ireland — Direct Provision.

+ Recognise the short fallings of the Direct Provision system and
empathise with young people living in Direct Provision.

RESOURGCES:

+ IWB/flipchart/big sheet of paper

+ Whiteboard markers/pens

+ USB presentation

+ Photocopies of the Budget Activity Sheet

USEFUL ONLINE RESOURGES:

http://www.irishrefugeecouncil.ie/campaigns-policy/for-schools
https://vimeo.com/user19703635/videos/page:3/sort:date

http:/www.rte.ie/radio1/doconone/2014/1212/666539-the-outsiders-our-teenage-
life-behind-barriers/
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http://www.irishrefugeecouncil.ie/campaigns-policy/for-schools
https://vimeo.com/user19703635/videos/page:3/sort:date
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Start by asking the class have they ever
heard of the terms ‘asylum’ and ‘asylum
seeker’. Do they know what they mean?
Ask the students to jot down what they think
both terms mean on a piece of paper.

Show the slide ‘What is asylum?’ and read
out the explanation. Is this what the class
thought asylum meant? Can anyone
remember what a refugee is from the last
lesson? How does a person become a
refugee?

Show the slide ‘Claiming asylum’ and read
out what an asylum seeker is. Is this what
the class thought an asylum seeker was?

9 DEVELOPMENT:

Have any of the students heard of the term
Direct Provision? Can they tell the class
what they know about it?

Show the slide describing Direct Provision.
Using it and the points below explain to the
class the basics of Direct Provision.

* Direct provision was set up in 2000 as a
‘temporary’ solution (which was only
supposed to last for 6 months) for the
large number of asylum seekers in
Ireland.

The aim of DP is to look after people
(provide for their basic needs) while they
wait for a decision on their asylum
application.

DP provides essential services, medical
care, accommodation, three meals a day
at set times, and €21.60 is given to each
adult per week. A smaller allowance is
given to children.

The majority of asylum seekers spend
over 4 years in Direct Provision.

They cannot work or cook for themselves
and are forced to eat in a canteen at
specific times every day.

There is a lack of privacy in DP - adults
who don’t know each other must share
rooms, some families have to live in one

SSON I

s INTRODUCTION:

room together, and often bathrooms are
shared amongst lots of people.

The asylum seekers living in DP feel that
they can’t complain because they are
scared they will not be granted asylum
and will not be allowed to stay in Ireland.
They are afraid they will be told to go
home if they complain.

* Show the slide with the picture of the

caravan accommodation in Direct Provision
and read out the statistics: As of September
2015, there were 4,814 people in the direct
provision system, 1,227 of these were
children under the age of eighteen, and 37%
were waiting for their application to be
processed for more than 5 years.

Play the five videos of teenagers in Direct
Provision in Ireland. If you or your class are
interested, there are more videos and
information in the Irish Times series ‘Lives in
Limbo’, available here: http://www.irishtimes.
com/news/lives-in-limbo

How do the class feel about what they have
heard? Would they like to have to live

in Direct Provision? Not be able to cook for
themselves? Their parents can’t work?

They have to share a room with their parents
and siblings? They can’t go on to third level
education even though they have done really
well in their Leaving Certificate?

Activity Time!

Ask the class to get into groups of three.

Give each group a copy of the budget
activity sheet [Photocopy from the last page
of this lesson].

Tell them they are asylum seekers in Ireland
and live in Direct Provision. They are each a
family of three.

Ask the groups to decide amongst
themselves who will play the role of each
actor in each group: mother, teenage girl, 10
year old boy.

Explain to them that they must decide as a
family what to spend their allowance of
£€21.60 on for this week.

They can only purchase things on the
budget activity sheet and it must add up to
€21.60 or less. They can use their
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calculators for this if they need to.

Each person should think about which role
they are playing in the family — the mother
might be concerned about buying cleaning
products, food, new clothes, school books,
medicine. The teenage girl might want some
beauty products, make-up, to go on her
school trip. The 10 year old boy might want
some sweets, pencils for school, new shoes,
a football.

Allow the groups time to decide what they
want to buy and to work out what they can
buy.

When they are ready, ask each group to
give feedback to the class on the activity.
Was it hard to decide between each other
what to buy? Why? Who wanted what?
Imagine if your family was only allowed to
spend that much money each week. How
would you feel? Is it fair that people in Direct
Provision are only given this much?

Explain to the class that when you hear the
figure €21.60 a week you may at first think
that it is sufficient for a family. But when
you start to think about buying clothes,
hygiene products, school supplies and trips,
bus fares, treats for children etc. you realise
that it is a very small and restrictive amount
of money. It creates divides and
discrimination between people living in
Direct Provision and the general Irish
population.

“& CONCLUSION:

* Watch the video ‘Noreen’. How does this

video make the class feel?

Many people living in Direct Provision are
suffering from mental ill-health now due

to the length of time they have been living
in Direct Provision with nothing to do and
no idea when they will be granted asylum.
Just because a person has fled their
country, become a refugee and needs safety
in our country does not mean that they
shouldn’t be treated the same as any other
Irish person and given the same
opportunities to work and live.

* Show the slide ‘What can we do?’. Ask the

class to think for a moment what the
alternatives to Direct Provision could be.
What could we do instead? Could we
improve conditions? What changes could be
made to improve Direct Provision?

Discuss as a class their ideas of alternatives
and ask them for homework to each write

a letter to the Minister for Justice and
Equality expressing their opinions about
Direct Provision and suggestions of changes
or alternatives. Ask the students to write in
the letter a request to have a meeting with
the Minister to discuss Direct Provision with
them. Hopefully the Minister will say yes and
your class will be able to discuss their
concerns directly with them and bring about
change for people living in Direct Provision.

Gather the letters up from your class and
send them to the Minister.

Reflection Time!

* Ask the class to reflect on today’s lesson in

pairs. Had you heard of an asylum seeker
before? What do you know about asylum
seekers now? What is Direct Provision? How
do you feel about Direct Provision? Do

you think it is fair? Would you like to be in
that situation? What do you think should be
done about it?
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EXTENSION ACTIVITIES:

+ Ask the class to listen to this documentary made by two girls in Direct
Provision in Ireland: http://www.rte.ie/radio1/doconone/2014/1212/66653
9-the-outsiders-our-teenage-life-behind-barriers/ Tell them to listen to
what the girls are saying and to try and imagine everything they are
describing. Ask the students to write a one page piece about what they
learned from the documentary. What is Direct Provision like? What do
the girls and people they interviewed find difficult?

Peer to peer teaching — as a whole class, or in groups, arrange to teach
other classes in the school about Direct Provision. You could use this
lesson plan and facilitate it yourselves with the students or you could
come up with your own lesson. Be creative and think about how you
can interest the other students and motivate them to want to do
something about Direct Provision.

Write a letter to a national newspaper about Direct Provision. It can be
similar to the letter you wrote for the Minister — what do you think about
Direct Provision? Should it be stopped? What could replace it?

Create a video for social media about Direct Provision. Explain what it is
and how your class feels about it. Use this video to educate others
about Direct Provision.

DIFFERENTIATION:

Ensure that the groups for the activity are mixed ability and that each
person is involved in a way which they are comfortable with.

« Sensitivity: if there are students in the class who are asylum seekers
ensure that you discuss this lesson with them and their family/guardian
before teaching it.

ASSESSMENT:

+ The teacher can assess the students’ group work, negotiation and
decision making skills during the activity.

+ The students can self-assess their learning and attitudinal shift during
reflection time.

+ The teacher can assess the learning that has taken place during
reflection time.
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RESOURCE: BUDGET ACTIVITY SHEET
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Toilet Paper Cinema School Trip Sweets Maths Set
Ticket to the Zoo
€1.50 €6.90 €10.00 €1.30 €2.00
Calculator Runners Toothpaste Toilet Soap
Cleaner
€5.00 €15.00 €1.00 €3.00 €1.30
Sponge Return Bus Haircut Deodorant | Underwear
Fare to
Town (for 1)
€1.00 €6.00 €20.00 €3.00 €2.50
Hairbrush Stamps Phone Coffee Tea Bags
Credit to
Call Home
€2.50 €3.00 €5.00 €2.50 €1.30
Newspaper Pack of Plasters Matches Pain Relief
Pencils Medication
€1.50 €2.00 €3.00 €1.00 €3.00
Textbook Perfume Make-up McDonalds Money to
Happy Meal Save for
Something
Big
€11.00 €15.00 €6.00 €3.80 €7

_____________________________________________________________
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Put on a play for your school and community about refugees. For
example, it could be about one person’s journey fleeing from their home
to a new life in another country, or it could be about the experiences of
asylum seekers living in Ireland. Decide on a story/theme which suits
your group best.

Hold a ‘Welcome Refugees’ event or campaign in your local community
— this could involve a colourful action spelling out words, a stunt,
marching through town, holding a town meeting, making a speech at a
community event. Be creative!

Contact radio and television stations and ask if you can have a slot to
talk about refugees, asylum seekers and Direct Provision in Ireland.

You could talk about the importance of welcoming refugees to Ireland or
you could talk about the Direct Provision system.

Hold a full school assembly on a topic of your choice from this module
on migration and refugees. Educate the school about the topic and ask
them to get involved with an action which you have organised around
the topic.

Organise a meeting with your local TD to talk to them about the low
numbers of refugees that Ireland take in and the experience of asylum
seekers in Direct Provision. Prepare yourself for the meeting and make
sure you have a request for the TD to do something which you can follow
up with them on afterwards.




REVIEW

1. PLEASE RATE YOUR UNDERSTANDING OF MIGRATION AND REFUGEE ISSUES BEFORE COMPLETING
THIS MODULE:

Very Low Low Average High Very High

2. PLEASE RATE YOUR UNDERSTANDING OF MIGRATION AND REFUGEE ISSUES AFTER COMPLETING
THIS MODULE:

Very Low Low Average High Very High

3. DID YOUR ATTITUDE TO MIGRATION AND REFUGEE ISSUES CHANGE OVER THE COURSE OF THE
MODULE?

Yes No Please explain:

4. DID YOUR ATTITUDE TO THE GLOBAL SOUTH AND DEVELOPMENT ISSUES CHANGE OVER THE
COURSE OF THE MODULE?

Yes No Please explain:

3.0ID YOU, OR WILL YOU, TAKE ACTION ON MIGRATION AND REFUGEES?
Yes No If yes what action did/will you take?

6. DO YOU HAVE ANY OTHER COMMENTS OR SUGGESTIONS FOR THIS MIGRATION AND REFUGEE
MODULE?
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CONCLUSION

We at Plan International Ireland hope that you and your school have
enjoyed learning about Gender, Inequality, Migration and Refugees.

At the end of each module we would ask that each teacher or facilitator
gathers feedback from students using the evaluation sheets provided.
You can then send the feedback to info@plan.ie by scanning the
individual sheets or collating the data. This helps us to improve our
Development Education, ensuring it is fit for purpose for students and
teachers.

Development Education is constantly evolving and we want to be learner
focused and responsive to students’ and teachers’ needs. If you have
any questions, comments or suggestions about this resource please
email us at info@plan.ie
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