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FOREWCRD

There is a recognition of the need for guidelines to hel p teachers
i npl enent new syllabuses for the Junior Certificate. These
guidelines are now being issued to schools as part of a wi der
programme of support. The Mnister for Education wishes to express
her appreciation of the work of the National Council for Qurriculum
and Assessment, of the nenbers of the various course conmittees, of
the Education Oficers appointed by the Council and of others who
have contributed to the developnment of these materials - in
particular, the Inspectorate of her Departnent and the presenters
and participants at the in-service courses held in Spring 1989.

These guidelines are not prescriptive. Each individual teacher is
free to choose his or her preferred teaching nethodology for the
achievement of the specified objectives and desired outcomes of each
new syllabus. These guidelines offer some suggestions which may be
of further help to teachers. Particular attention is paid to areas
of know edge, wunderstanding, skills, concepts and attitudes which
the new syllabus highlights nmore than heretofore.

In that context, it is considered desirable to stress some inportant

features which should informthe teaching and learning of the new
syl I abus -

each syllabus should be taught with conscious reference to the
overall ains of the Junior Certificate progranme (see inside
front cover). Numerous opportunities exist for cross-curriculum
I i nkages: these should be exploited through collective teacher
pl anni ng and through individual teacher initiative;

teaching practice should highlight the economc, social and
cultural inplications of Ireland's nenbership of the European
Co,unity and the challenges and opportunities which this
provides within a w der context of citizenship. Subj ects such
as Business Studies and History and Geography are particularly
inportant in this sense but all subject-teaching should
incorporate this European dinension.



i n Geography and in Science, it is inportant that issues
relating to the environnment be treated in a balanced fashion as
bet ween the need to conserve and protect the natural environnent
and legitimate denmands of econom c devel opnent and industrial
activity.

These guidelines are but one part of an overall programme of support
for teachers. It is envisaged, for exanple, that in-service courses
will focus on many issues which are raised in these guidelines.

The National Council for CQurriculum and Assessnent wll consult with
i ndividual Subject Associations as to how best they m ght expand,

develop and update prelimnary lists of references and contacts
whi ch have been drawn up by course con~nittees. These references

woul d include books, videos, teaching-packs, conputer software and
other such naterial; teachers are advised to contact their

particular Subject Association for further infornation.
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| NTRODUCTI ON

| NTRODUCI NG THE NEW GEOGRAPHY SYLLABUS
.| Geography  at junior cycle:

The people involved indrawing up this syllabus were conscious of
the very special requirenents of teaching geography at junior
cycle:
For many students geography at junior cycle will be the
only experience of a systematic geography course they
will have intheir years of formal education.

This has inportant inplications. On the one hand, the
course cannot be too specialised but needs t o enconpass
a wi de range of geographical know edge; cmthe other
hand, it nmust provide the opportunity for genuine
discovery and problemsolving thus developing skills of
t he geographer.

As a general core subject, junior cycle geography nmust
be accessible to students of all abilities and

backgr ounds. This means it must be seen as relevant by
students and offer the notivational boost that canes
with both relevance and accessibility.

Finally, reflecting current thinking and research in
Ceography, especially inthe mddle years, a syllabus
organi sed around ccrncepts and ideas rather than facts
for their o~a sake was envisaged.

The resultant syl | abus was, of course, a cnprom se. The

syl l abus authors were equal ly conscious of the reality behind
their task. Therefore, a gradual approach was chosen whereby
a new flexibility was built into the syllabus, acco,nmodating
equally, more traditional and radical approaches and, perhaps
more inportantly, allowing the individual teacher to devel op
withinit, trying out nore experiential teaching styles and
different settings over the years.

.2 A New Syllabus? How it is different

Following fromthis, the newsyllabus differs fromits
predecessor in a nunber of ways:

Different Enphasis: the central content of the syllabus is
presented as a series of key ideas and a number of settincjs
(the majority of which are left to the teacher's choice) in
which they are to be explored. The enphasis is on
discovering common el ements and patterns rather than learning
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data for their own sake. This new enphasi s has inportant
inplications for the teaching and assessnent of this

syl | abus. (These are discussed below, see point 3). This
move away from learning factual data for their own sake mekes
this syllabus considerably shorter than its predecessor.

Non- Li near : This syllabus is not designed to be taught in
any given order.

Different local environnents, students' interests and
ability levels will all influence a teacher's decision as to

suitable ways of approaching this syllabus.

Non- Conpart ment al i sed: The boundaries between the main
branches of geography, physical and human, are not rigidly
drawn. This is in keepingwith the syllabus' enphasis on
the interrelationship between people and their environment.

Integration of regional geography: The regional study of
the earth's surface is central to this syllabus, but is
integrated into the whole.

Local Studies: Central to this syllabus too, is the
recognition that the local area of the school provides a
famliar and real "laboratory" in which geographical ideas
can be explored and practical skills practised. Inthis
sense, fieldwork is an integral part of this syllabus.

VWWhol e Wor |l d Dinensi on: A conscious effort was made to
ensure that this syllabus involves settings fromboth
devel oped and devel opi ng regions of the world.

Contenporary Social, Economic and Environmental |ssues: I t
is inportant that young people see geography as a subject of
real relevance to their lives in the contenporary world.
Qurrent national and global social, econonic and
environmental issues make up an inportant part of this
syllabus. The structure of this syllabus is sufficiently
flexible to allowfor the inclusion by teachers of relevant
issues as they arise.

TWo Levels: This syllabus will be assessed at two |evels,
Odinary and Hgher. Odinary level refers to the core of
the syllabus (all of the key ideas, each explored at given
settings) and Hgher level refers to the same syllabus core
plus additional settings (incorporating contrast studies and
further explorat ions).



2. THE SYLLABUS DOOUMENT A NEWLOQK
2.1 D fferent elenents

This syllabus is presented in the followng way:
Ai ms
(hj ectives (featuring know edge, concepts, skills
and attitudes)

Description of practical geographical skills (and
expect ed degree of proficiency at each level)

Cour se description

Assessnment  (bj ect ives

This level of detail is intended to help guide the teacher

through the various elements which this syllabus eenccnp~es -
skills and concepts as well as factual content. This could not be
achieved through a sinple listing of content.

2.2 Course Description

By far the nost detailed section of the syllabus document is that
whi ch describes the coursecontent; "Course Descripticn”.

Here, the course is presented by means of four col ums which,
together, inform teachers about the central content of the
syllabus ("key ideas") and the ccritexts in which they are to be
explored ("settings") :

Key |deas Settings
|
Local Nat ional | International
I
| ST
(central (various contexts in which
syl | abus to explore the key ideas
content ) |

Thi s kind of presentaticn, was chosen for a number of reasons.

It recognises that geography is about ide~itifying and
understanding recurring el ements and patterns, and that, jn
geographical terns, the main purpose in studying a
particular regicn, or issue is as a manifestation of such

el ements and patterns rather than as an end in itself.

It helps to indicate to teachers the depth and |evel of
detail to which atopic isto be explored.



It allows for maxi mum flexibility: the |ack of an inposed
order plus the fact that nore than two-thirds of the settings
are left wunspecified provides teachers with the freedomto
choose the kind of course nost suitable for their students'
needs and envirommer,t.

It allows for relevance and topicality: This "open" quality
also allows for issues to be introduced and disc,,~ea at
times when they are inthe news.

PRACTI CAL | MPLI CATIONS FOR TEACHERS

The features and presentation of this syllabus as described above
will have a number of inplications for the teacher.

Drawi ng up one's own plan:

As has al ready been nentioned, this syllabus is not designed
to be tuaght in a linear fashion. To teach it as preserAted

woul d, at best, be repetitive (as certain settings occur over
and over again for different key ideas); at worst it would be
bewi | dering for studerlts. Certainly, it would be overlong.

Instead, it is envisaged that teachers, as the best judges of
their students' experiences, Deeds, ability levels,
backgrounds etc., design their own courses, using the various
el ener~ts prese~ited inthe syllabus. This entails teachers
starting out where they think most appropriate, choosing
those settings which they consider nost suitable and, in
general, tailoring the course to their students.

Wthin this syllabus, the one setting can incorporate a
number of key ideas. Thus a relatively small nunber of
carefully chosen and worked-out studies can account for large
sections of the syllabus. (Exanpl es of such studies are
included in these guidelines).

Delimtaticm of Content:

Teachers shoul d use the key ideas to limt the amount of
ccr,ter,t to be "covered" at any setting. This does not nean,
of course, that a setting cannot be explored beyond the
aspects indicated by the key idea, if the teacher so wishes.
However, they can be ccr,fident that only those aspects
indicated by the key ideawili feature in the termnal

exam nat ion.

Flexibility:

Al t hough the course drawn up by each teacher will be the
outline guide for each year, it is inportant to be prepared
to deviate fromthis plan every now and then, as local,
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national or international events dictate. This will helpto
maintain students' interest and notivation. Teachers need
not be concerned at such deviations fromthe course, the
exploration of topical issues is an integral part of the
syl | abus.

Met hodol ogy:

This syllabus encourages active enquiry-based |earning:
project work, field work and street work all encourage
students to find infornmation, transform it and then anal yse
it. This develops a nunmber of both cognitive and practical
skills in an unobtrusive way. Solving puzzles and probl ems
and drawing conclusions will encourage the use and

devel opnent of more compl ex thinking skills. However, there
are parts of the syllabus which are best taught by more
traditional nethods, where the teacher has a major input in
the provision of information and explanation of ideas.

Teacher's Choice of Settings:

The mgjority of the settings have been left open for the
teacher to choose those contexts mpst suitable to their
students. This, as has already been referred to, isquite a
marked change fromthe previous syllabus, and has maj or
inplicatioD~, particularly for how this syllabus is assessed.

Because, in a majority of cases, the setting is not
specified, the nenorisation of facts for exam nation
purposes will be minimsed. Instead, the assessment will

emphasise the application of the key-idea. Teachers will
need to reflect this different enphasis in their teaching and
to feel confident that in open settings their choice is as
valld as any prescribed content, or indeed, in the spirit in
which this syllabus was drawn up, more valid.

Coping with Two Levels:

When this syllabus was drawn up, it wasassumed that in many
schools, Ordinary and Higher Ilevel candidates would be taught
together in the same class. Thus, the syllabus is designed
wi t h mxed groups of students in mind: the key ideas are
common to both levels, as are the basic settings and the
practical skills (although in the case of the skills, the
expected degree of proficiency differs). The Higher |evel
requ[ ~enments of the syllabus are withinthe framework of the
core. The?" conprise, largely, additional settings at which
the key ideas are explored, requiring students to be able to

conpare or contrast various exanples of the one phenomenon or
process.



Prescription:
To conclude, the compulsory elements of this sylldbus are:

1. The key ideas
2. Application of these key ideas to given settings (sone
of which are prescribed, but the majority of which are

left to the choice of the teacher)

3. Proficiency inthe skills listed



2.1

APPRCACHES TO THE SYLLABUS - SOVE SAMPLE STUDI ES
Introduction to the sanple studies

This section outlines a number of clASS [|esson series which may be
of use to teachers drawi ng up geography courses torelateto the
new syllabus. These lessons are based on teachers' work during
the INSET days in February and March 1989. It is inportant that
the following points are noted:

They are nmerely sanpl e approaches, and shoul d not be
regarded as being in any way prescriptive.

They are in no way conprehensive. [t is not intended that
they cover the whole syllabus or any specified amount of the
syllabus (e.g. what should be covered in one year).

These sanples were chosen to denonstrate the non-Ilinear
nature of this syllabus and how the exploration of a
relatively small nunber of topics can acconmobdate many of the
key ideas, skills, concepts of the syllabus as well as the
appropriate art itudes.

They have been drawn up with first-year students in mnd.

Thi s does not nean that the content in these sanples "nust"
be taught in first year, nor does it mean that other sections
of the syllabus are unsuitable for first year.

The majority of the exanples involve locaa and Irish
settings. The conpilers considered the imediate experience
of the students and the nore faniliar environnent a nore
appropriate starting point for younger students. This does
not mean that this pattern or approach is in any way
prescript ive.

Under the heading "skills", only the practical geographical
skills (see pages 7 and 8 of the syllabus docunent) are
referred to. It is ~:~med that the other skills of the
syllabus (e.g. information handling skills, comunication
skills, social skills etc.) will be involved throughout.

Teachi ng met hods have not been suggested in these outlines.
It is assumed that a conbination of the nature of the topic,
the skills involved and, above all, the style of the

i ndividual teacher will determ ne this.

I't was al so deci ded not to suggest a possible duraticn for
each topic. To do so would require a particular student
ability level to be assumed, sonmething whichthe conpilers
wi shed to avoid.



2.2 SOME SAMPLE STUDI ES

2.2.1 Title of Sample Study: Water

Syl l abus key ideas:

Central : CL(i) Wat er as a basic natural resource,
renewabl e.
Nat ure of primary ~onomi ¢
activities
B3(i) Location of settlement in relation
to people's need for water
A2(v) Human activity is influenced by
climate processes and patterns (e.g.
drought)
Rel at ed: C2(vii) Industrial activity may have

i mportant inpacts, positive or
negative, on environment and quality
of life

C3(ii) Tourism areas of natural beauty

Cont ent
- Introduction: The Water Cycle

I nportance of water for human lire:
Heal th/Hygi ene
Agriculture
Industry, Trade & Transport
Leisure

Subsequent  inportance of nmaintaining water quality:
Pollution (as related to the four areas above)

- Local Water Supply: A Case Study

Where local water comes from

How it gets to the area

How it is used in people's homes (e.g. a typical
househol d)

Wasting and conserving water

Contrast: Where water is scarce: (African case study).
Drought and its effects on people
Desertification
Irrigation technology (e.g. small scale and large
scale - e.g.Nile Valley)

*These identifying numbers refer to the syllabus sections and sub-
sections (see pages 9-26 incl. of syllabus doc~unent)



Skills

Figure Drawing/Interpretation
Map Drawing/Interpretat ion
Pb,otograi:~h Anal ysis

I nvest igative Skills

Attitudes
Awar eness of the environnent

Respcnsible attitude to resource exploitation and
ecnservat ion

Appreciation of diversity of environment and culture
Semsitivity to conflicting needs in enviromrental planning

Ccacepts

Interrelationship, location, region, areal association



2.

2.

2

10 -
Title of Sanple Study: Urban Settlenment

Syllabus key ideas:

Central:  B3(i) Reascms for location of initial
set t | ernest
B3(ii) Factors relating to the patterns in the
distribution of nucleated settlenents
B3(iv) Nucl eated settlements can he cl~ified
by function
B3(v) Settlenments may change function over
time
Related: B ii) Wthin individual cities, a generalisecl
pattern of functional zcnmaticms can he
i dentified.
Cont ent

Introduction: Why people settled incertain places.

Settlements distribution in Ireland: Classification of
maj or settlenents by function.

VWhere | Live: (Field study of local urban settlement).

My local area has different functions
(residential, commercial, industrial, etc.)
VWhere land serving different functions in my
area is found (functicmal zcms)

How my area has changed over time (changing
functions, building styles, population Ievels,
life styles, etc.)

Case Study: Settlement in an Irishriver valley (e.g.
Barrow, Boyne, Lee).

I~y peopl e have settled in this valley
Dfferent kinds of settlement
Conparison (if appropriate with [ocal
fieldstudy above)

Skills

Fi el dwor k

Map draw ng/lInterpretation

Phot ograph anal ysis

Figure drawirg/Interpretation
Nunerical skills and calculation



Att itudes

Awaremess of natural and cultural environnent
Appreciaticm of diversity
Sensitivity toconflicting needs in e~viromtal planning

Ccmcept s

Location, spatial distributicm areal association,
interrelationship, regkm pattern, change over tine.



2.2.3 Title of Sanple Study: A Farm Study

S¥llabus key ideas:

Central : CL(v) Many primary econonmc activities can be
exam ned as systems
A3(i) Nature of soil
A3(i ) Soi | -formng processes
A2(ii) Weat her variat ions
Related:  C2(i) Secondary economc activi ties (proc~sing
of raw materials)
C2(vii) Industrial activity may have inportant

impact on agriculture
Cont ent
- Introduction: A Farmas a system
- I nputs:

Natural Inputs:
Soi |
Wat er
Climatic condit ions and tenperature

Human | nput :
Labour/ Expert ise
Ferti I isers, Pesticides
Technol ogy

Process: The Farner 's Calendar:
Crops/ Li vest ock
Different jobs and activities
Seasonal variations

Qutputs:  Produce
Mar keting
Further processing: secondary econcnuc
activities

Farm ng and Conservation:

Caring for the soil
Keeping the ecological bal ance

Skills

Fiel dwork/Invest igatire Skills
Map drawing/Interpretation
Figure drawing/Interpretation



Attitudes

Awnar eness of the natural environment
Pesponsibile attitude towards the exploitation and
conservation of resources

Sensitivity towards the interplay of conflictingneeds in
envi ronmental  pl anni ng

Appreciation of social, cultural and environmental diversity

Concept s

Interrel ationships, location, areal am-ociation, pattern,
change over time



2.2.4

Title of Sanple Study: Rocks

Syl labus key ideas:

Central : AlL(i) Maj or rock types
Al (vi) Human activities interact in a
variety of ways with the natural
| andscape procedures; this
interaction can he harnful or

benefi ci al

A3(iii) Vegetation varies according to soil
conditions (and vice-versa)

Related: c1(i) Nat ure of primary econom c

activities

cl(v) Primary economc activities can be
vi ewed as systens

Q(vii) Influe~iceof industrial activity on

the envirct~ner,t and quality of life
Cont ent
[ntroduction: \What are rocks?

Main rock types: Igneous, Sedimentary, Metanorphic.
Mai n uses of these types of rocks.

Irish distributionof these rock types.
Case Study: A local quarry, sandpit or beach.

Identification of rock-type

Originof this type

Rel ationship to surrounding |andscape and
vegetation

Met hods of extraction andprocessing (e.g. as a
systen)y if appropriate

Environnmental  inpact of quarry/processing

Skills

Map drawi ng/Interpretation, (incl. geological and soil mnaps)
Figure drawing/interpretat ion
Fi el dwor k

Attitudes

Awar eness of the environment

ReSI xnsible attitude towards resource exploitation
Sensitivity towards interplay of conflicting needs in
envi ronmental  pl anni ng.
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Concepts

Spatial distribution, location, interrelationship, area
associ at ion



2.

2.

5 Title of Sanple Study: The Sea Fishing Industry

Syllabus  key ideas:

Central : ClL(iv) Over exploitation of aresource may |ead
to its depletion
cl(i)/ Nature of primary and secondary econonic
(i) activities
a2(i) Mvenent of air and ocean waters
A2(ii) Weat her variatior~
Related:  B3(vi) Mvenment of goods between settlenments

lead to devel opment of communication
links (Irish road network)

Cont ent
- Introduction: The sea as a natural resource.

Fishing: An econonic activity
Primary (catching fish)
Secandary (fish processing etc.)

- Factors affecting fishing:

\at her/currents
Overfi shing
Pol | ution

Maj or Irish fishing ports:

D stribution
Factors which affect this distribution

A Fishing Port (e.g. Killybegs, Howth etc.)
Case Study: (involving fieldwrk, if appropriate):

Trawl ing/Boats

Fi shermen' s job

Dependent local industries (e.g. boat repairs,
suppliers, etc.)

The Port: past & present

Skills

Magp Interpretation/Drawing
Numerical skillsand caculaticn
Figure Interpretation/Drawing
Phot ograph anal ysis

Fi el dwork/ I nvestigative ski lis



Attitudes

Responsible attitude towards the exploitation and conservation of
resources

Sensitivity towards the interplay of conflicting Deeds involved in
envircnnerital planning

Concept s

Location, interrelationship, spatial distribution, change over
tine.



2.2.6

Title of Sanple Study: Tourism

Syllabus key ideas:

CGentral C3(i) Tourismas atertiary economc activity

C3(ii) Reasons for location of tourist services;
climate as a factor; devel opment of
comuni cation links; effects on society
and environnent

A2(v) Human activity is influenced by climate
processes and patterns

Rel at ed: AL(vi) Possi bl e conflict of interest regarding
how |andscapes are to beused.

B3(vi) Mvenent of people and goodshet ween
settlements leadto the devel opnent of
communi cation links (lrish roadnetwork)

Cont ent
[ ntroduction: Tourism an exanple of a tertiary eccncmc
activity

Tourismin Irel and:

Reasons why certain areas/regions are
attractive to tourists (e.g.
| and: ~ape, beaches, |akes, rivers,

cultural /historical, leisure etc.)
Distribution of such areas/regions in
I rel and.

Case Study: C~e tourist region in Ireland (fieldstudy, if

appropri ate)

European Case Study:

What it offers to tourists

Services and facilities which have
been devel oped because of tourism
Ot her effects of tourismon the area

(one European region, of the teacher's

choice, preferably one where tourismis the major |ocal

i ndustry).

What this regionoffers to tourists
Trends in numbers of tourists com ng
to this region

Where tourists are nost likely to
come from

Ef fects tourism has had on the

devel opment of the region (e.g.
communi cation links, comercial
eriterprise, buildings etc.)

Effects, positive and negative on the
| ocal people add environment.
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Skills

Map draw ng/interpretation
Figure interpretation

Nurerical skills and calculation
Phot ograph anal ysis

Fieldwork, if appropriate

Attitudes

Wllingness to perceive and evaluate natural and cultural
phenomena fromthe point of viewof others

Appreciation of sccial and cultural diversity

Avarerl es~ of dangers of stereotyping

Avareness of environnental quality

Sensitivity towards interplay of conflicting Deeds and
envirommental  pl anning.

Concepts

Location, region, change over time, spatial distribution,
interrelationship.



3.1

3.2

3.3

3.4

FI ELDWORK | N THE SYLLABUS
WiyFi el dwor k?

One of the nost enjoyable - and notivating - aspects of geography
is fieldwork. Fi el dwork involves pupils in making first-hand
investigations outside the classroom The world is an interesting
and exciting place, and providing pupils with opportunities to
understand it better through direct, personal experience is
ceritral to geography's contribution to their education and

devel oprent .

Using t he immediate environment

There is no need to travel far inorder to find fieldwork
opportunities. Topics for investigation are all around, in the
pupils' own local, imrediate (and therefore very real)

envi rcnmer nt .

This syllabus identifies - as often as possible - the local area
as a setting for the study of the ideas it contains. First hand
information can be collected at the school itself (from fellow
pupils, fromteachers, and inthe buildings and grouncis), or in
the immediate nei ghbourhoodof the school. Every school is set in
a geographical erivircnnent - perhpas rural, perhaps urban or both
- which provides arich resource of interesting information.

Fieldwork: an integral part of the syllabus

Fieldwork 1is good education and hence it is an integral part of
studying this syllabus. Not only is there envisaged for pupils
the option of submtting a fieldstudy assignment as part of the
Junior Certificate examnation, but experience gained in the field
may al so help with the answering of the more open-eyed parts of
certain questions on the written papers. Such questions will ask
candidates to refer+toexanpl esor areas which they have studied.
Indeed, the verystructure of the syllabus and the writtenpapers
will encourage pupils to apply know edge andskills gained in one
study t o other contexts. In addition, both Ordinary I~vel and

H gher |~vel papers will contain a special section withquestions
desi gned to test some of the skills which pupils devel op through
fieldstudy; this sectionis intended for those who do not take up
the option of submtting a fieldstudy assignment for assessment.

What is good fieldwork?

Fieldwork is about collecting information; qood fieldwork is about
collecting information, with a purpose. CGeographers need to
collect information for two main reasons: one is in order to test
whether an idea which they have is correct; the second is in order
to findthe answer to some question which they have naked - as a
result of reading, or of something they have sen
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It is fundarmentally inportant, when pupils are being organised to
conduct a fieldstudy investigation, that they knowandunderstand
exactly:

(i) wher e they are going
(i) why they are going there
(iii) what they have to dowhen they get there

A successful fieldstudy investigation will:

(1) be based onaspecific and manageable topic or title,
with clearly-defined objectives.

(i) have been careful ly planned, involving pupils in
thorough advance preparation in order to ensure they
possess the necessary background know edge and skills.

(iii} involve pupils in careful processing of the information
gathered inthe field, inorder to arrive at appropriate
conclusions relating to the objectives of the study.

3.5 Some suitable and manageable studies (using the inmmediate

envi ronment )

Is there a relationship between the distance travelled to
school and themet hodof transport used?

How and why do levels of litter/vandalism vary in tom X?

How and why does the flowof traffic vary over a period of
time (one day or a conparison between two days) along road Z?

In what ways has village X changed throughout its history?

How do the characteristics of river-valley Cchange as one
travels downstream frompoint Ato point B and why?

How and why does the weather we experience vary between
times of lowand times of high atnmospheric pressure?

How did/would a bypass-road affect town Z?

Wy does farm X produce the products which it does produce?

NB.  Further support will be provided for teachers of this
syl l abus during the first years of its inplenerltation. The
next series of inservice courses, organised by the
Department of Education, will concentrate on the needs and
requirements of those undertaking work outside the cl~ ~rocm
with particular enphasis on exercises with first year pupils.
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RESOURCES FOR JUNI OR GEOGRAPHY

Al t hough published textbooks writtento this syllabus are

avai lable and undoubtedly provide a useful framework and support
for teachers, the many :incidences of local or "open" settings
withinthis syllabus will not make over-reliance on any one
textbook passible. Teachers are encouraged to identify and use in
their teaching a wide variety of information sources, whenever the
ORportunity arises. Such sources m ght include:

maps of varying scal es
gl obs

model s

phot ogr aphs

pi ct ures

newspaper s

journal s

radi o and television

m croconputer  software
etc.

I't is rrecognised that a wi de disparity exists from school to
school as to the amount of geography teaching resources available.
School s, where such sources as those listed above are not
available, are encouraged to start accumulating a collection over
a periodof timeto facilitate its geography teachers. A list of
useful addresses appears later in this section.
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1.2

MAPS AND GEOGRAPHICAL PHOTOGRAPHS
Maps, general

Maps at the following scalesareavailable forallpartso fthe
country fromthe Ordnance Survey Office

(a) 1/4 inch (1:250,000)
(b) % inch (1:126,720)
(c) 6 inch (1:10,560)

(d) The 25 inch (1:2500) map is available for alnmost all parts of
the country, apart from nduntainous areas.

(¢ 1:1000 - available forcitiesand a largenumbero ftours.

(f) ©One inchdistrict maps are available for th following areas:
Dublin Cork
Wicklow Killarney

(g) City & Town .Plans:

Cities

Dublin scale 1:20,000
Cork 1:15,000
Limerick 1:9,000
Vaterford 1:9,000
Galway 1:9,000
Townsn

The number of towns for which plans are available is
increasing every year.

(h) The following maps areavailable o na scale of 1:50,000.
WickloN Kay
Kenmare - NB. This i sthemost wtodatemap ~ the
Macgillycuddy Reeks - useful for field trips.

Sateliite Maps

Satellite photographs with towns and roads superimposedl are
available from the Ordnance Survey Office:

(1) AIll Ireland
(2 Co. Kerry.
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| .3 Special OS. map extracts for schools

1.4

1.5

1.6

A number of extracts are available at a reduced price for schools
fromtime to time. Those currently available include

¥ Sligo - Leitrim
¥ Limerick
1" Castlegregory

" W ckl ow

1" Cork Harbour

1" Carraunt oohi 11

6" Cobh

6" Kil macow

1:1,000 \aterford City

H storical Maps

The following historical maps are available fromthe QS COfice:
Dublin c.840 to 1540 : the years of Medieval Growth

Dublinc.840 to 1540 : the Medieval town in the Modern City
RoquesDublin 1756

Mnastic map of Ireland.

Educational Packs

The following educational packs of historical maps are published
by the Natic~l Library:

Ireland in Maps
Dubl in in Maps

Aerial Phot ographs
Aerial Photographs can be ordered fromthe Odnance Survey Ofice.
These are overhead views and are available at the following

scal es:

1: 30,000 appr ox.
1: 4,000 approx.

10" x 8" col our photographs are available for a nunmber of towns.

Local newspaper offices are also likely to have a nunmber of aerial
phot os of towns.



Ceneral Comment s

- Many maps are available in both folded and unfol ded format

Uoon presentatim of appropriate evidence that they will be

used for educational purposes (e.g. - School Principal's
signature and/or school letter-head) a significant discount
is available on maps purchased fromthe ordnance Survey

Ofice.
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USEFUL ADDRESSES
NB. The following list of official addresses is not exhaustive.
Teachers are advised to contact their Subject Association for nore
detailed information regarding statutory and voluntary bodies who

maybe of help.

Covernnent and Sem -State Agencies/

Bord Failte: Baggot Street Bridge, Dublin 2. 01-765871.

BordGais: 25 St. Stephens Geen, Dublin 2. 01-604377.

Bord lascaigh Mara: Crofton Road, Dun Laoghaire, Co. Dublin. 01-841544.
Bord na Mna: 76 Lr. Baggot Street, Dublin 2.  01-688555.

Dept. of Foreign Affairs: 80 Stephens Geen, Dublin 2. 01-780822.

Dept. of Energy: 25 Clare St., Dublin 2.  01-715233.

Dept. of Education, Marlborough St., Dublin I. 01-734700

E.S.B.: StephensCourt, 18 St. Stephens Geen, Dublin 2. 01-785155.

Ceol ogi cal  Survey of Ireland: Beggars' Bush, Dublin 4. 01-609511.

Governnment Publications Ofice, Sun Aliance House, Mlesworth St.,
Dublin 2. 01-7103009.

Industrial Devel opment Authority: WIton Place, Dublin 2. 01-686633.
Irish Meteorological Services, dasnevin, Dublin 9. 01-424411.

Ordnance Survey Ofice: Phoenix Park, Dublin 8  01-213171.

European Community

The European Conmission: 39 Mlesworth St., Dublin 2. 01-712244
The European Parliament: 43 Mlesworth St., Dublin 2. 01-719100.
Bel gium  Shrewsbury House, Shrewsbury Road, Dublin 4. 01-692082.

Denmark: 121 St. Stephens Geen, Dublin 2.  01-756404.



France: 36 Ailesbury Road, Dublin 4. 01-694777.

CGermany (Federal Republic): 31 Trimieston Ave., Booterstown, Co. Dublin.
01-693011.

Geece: | Upper Penbroke St., Dublin 2. 01-767254

Italy: 12 Fitzwilliam Square, Dublin 2. 01760366.

Luxenbourg: 27, W lton Cescent, London SW X 8SD.  031-2356961
The Netherlands: 160 Merrion Road, Dublin 4. 01-693444.
Portugal :  Knccksinna House, Dublin 18.  01-893375.

Spain: 17A Merlyn Park, Dublin 4. 01-691640.

United Kingdom 31 Merrion Road, Dublin 4. 01-695217.

Ot her European Countries

Austri a: 15 Ailesbur~/ C., 93 Ailesbury Rd., Dublin 4. 01-694577
Sweden:  Sun Aliance House, Dawson St., Dublin 2.  01-715822

Swi t zer | and: 6 Alesbury Rd., Dublin 2.  01-692515

Turkey: 60, Merrion Rd., Dublin 4. 01-685240

WBR 186, Owell Rd., Dublin 14. 01-977525

Ot her Countries

USA: 42, Elgin Road, Dublin 4. 01-688777

Argentina: 15 Ailesbury Drive, Dublin 4. 01-691546

Australia: Fitzwilton House, Wlton Tce., Dublin 2. 01-761517
Brazil: 19 Mauritskade, 2514 HD The Hague, The Netherlands. 16.31.70.46229
Canada,: 65, St. Stephens Geen, Dublin 2. 01-781988

China (People's Republic): 40 Ailesbury Rd., Dublin 4. 01-691707



Egypt: 12, Clyde Rd., Dublin 4. 01-606566

India: 6 Leeson Pk., Dublin 6. 01-970843

Iran: 72, M. Merrion Ave., Blackrock, Co. Dublin. 01-880252
Japan: 22, Alesbury Rd., Dublin 2. 01-694244

Korea (Republic of): 20 Clyde Rd., Dublin 4. 01-608800

N geria: 56, Leeson Pk., Dublin 6. 01-604366
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ASSESSMENT
TWO ASSESSMENT MODES

These objectives will he tested by means of two ~,,=,B, alt
modes:

Termnal Exam nation and
Fi el dstudy (optional)
TERM NAL EXAM NATI ON
Level s

Students will he exam ned at one of two levels, namely
Ordinary and Hgher. There will be two separate exam nation
papers, one for each |evel.

Description of Examnation Papers

The exanination paper at each level will he based on all
assessment objectives, andwill include the following types
of quest ions:

(i) objective test itens

(ii)  stimulus-respcnse

(iii) those testing practical skills, such as map
interpretat ion

(iv)  those testing nunmerical skills

(v) those requiring the witing of brief descriptive,
anal ytical or discursive paragraphs

(hjective test itens

These will comprise a series of questkns/items, for ahich a
single, correct respcnse is sought. Such questicr~/itens
will include:

Mil tiple-choice (e.g. circling corect answer, marking
the correct b~)

Del eti ons

True/ Fal se

Mat chi ng pairs

Supplying m ssing words

Di agram conpl etion
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Mil ti-part questions

The ot her types of questions at 1.2 above, wll be grouped
into structured, nmulti-part questions. These questions will
have the following structure:

Stinulus (e.g. map (Ordnance Survey and others),

phot ograph, quotation, statement, graph, statistics,
drawi ng, cartoon, newspaper cutting etc.) with
questions/activities which relate to the stimilus and
its subject.

Questions/activities which link the subject of the given
stinulus to syllabus matter (e.g. skill; key/idea,
concept, etc.).

Questions/activities which require candldates to

make wi der interpretatlons
conpar e/ cont r ast
- draw conclusions, make genera]isatio~ express c~~
opi ni on
draw on their own experience
be creative etc.

Ordinary and Higher Level Differentiation

Although the structure of both papers wll be simlar it is
envisaged that the papers will dliffer in the foilowi ng way:

- Language: the language used in each paper will be
appropriate to the ability of the candidates.

Course Content: the differences between course content

at Odinary and Higher levels wll, of courser be
reflected in the papers. This means that Hi gher !evel
candidates wll be required to explore certain key ideas

at more than one setting.
-\Wei ghting/ Focus: Al though all assessnment objecitves wll
be tested at both levels, the weighting and feci at each

level will differ, e.g.

at Odinary level, greater weighting wi'!i be g!ven

to information retrieval, conprehension and
application, and to sinpler practical and numerical
skills.

- Odinary level wll focus more on specific cases.
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at Higher level, greater weighting will be given to
analytical and evaluative responses and to nmore
conpl ex practical and nurerical skills.

Hgher level will focus nore on generalisations and
princi pl es.

Questi on Bank

It is hoped to devel op a bank of questions over time. This
will initially provide help for teachers in the

i npl ementation of the syllabus and later, should it be so
agreed by the Dept. of Education, provide a source of

quest ictus for exam ners.

FI ELDSTUDY

CGener al

Al'l candidates taking Junior Certificate Geography may
subnmit a fieldstudy as part of their assessnent

Those who avail of this optionwll be exempt froma
part of the examnation paper.

Students takingthe fieldstudy opticmwll undertake ONE
~assignment, to be submtted by a stipulated date.

Structure

The fieldstudy will be such as to indicate a student's
ability toperformsinple research tasks, particularly
those involving the informaticm handlingskills
specified in the assessment objectives.

The research shoul d be based cn first-hand experience
involving rural or urban out-of-class work.

Format: The format of the subnitted report can be one
or a conbination of the follow ng: written/graphic,
video-tape, audio-tape, nicroconputer disk/tape.

Length: \Whereas it is recognised that the length of the
report wll vary in accordance with the topic chosen and
the research undertaken, the following are offered as
rough guidelines:

witten/graphic - 750/1000 words (Fewer words will, of
course, be acceptedwhere graphic prresentaticn is
particularly inportant)
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vi deo- t ape: 5 - 10 m nutes
audio-tape: 10 - 15 mnutes
Mcroconputer disk/tape: 10 - 15 m nutes for an
interactive programand less if not interactive.

Sudent | nput

Teachers shoul d provide students with guidelines in the
techniques involved inthe as~ignnent, both in the out-of-
class study and the conpilation of the report. It is also
envi saged that out-of-cla~ studies will be organised in such
a way that the research is undertaken by small or large
groups of students. However, the report subnmitted by each
student should be her/his own work.

EXAMPLES OF EXAM NATION  QUESTI ONS

There follows a series of structured, multi-part exaninaticE,
questions which are exanples of the kind of questions which
could be used to assess the syllabus and its objectives.
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ORDINARY

THE WATER CYCLE

1. Water is a renewable resource. With the aid of the drawing
above, explain the WATER CYCLE.

2. Agriculture, Industry, Tourism
Explain why water is important to each of these.

Agriculture

Industry

Tourism




3. Some regions of the world have very dry climates. They have too
little water. Describe TWO problens caused by too little water
(giving exanples from regions you have studied).

Problem 1

Exanpl e:

Problem 2

Exanpl e:

4. |In sone regions, people have built irrigation schenes to bring
water to dry and arid I|and.

Imagine you are a farmer in one of these regions. Descri be TWO
ways in which a major icrigation schene in your region has
changed your way of life.
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LEVEL: ORDINARY

LR S A A ax 4

Organic

7
il
HOR;I\Z]\I

This drawing shows the horizon in an

uncultivated soil profile. Explain how the
B upper layer of the horizon develops.

HORIZON

HORIZON

2. "Soil is strongly influenced by the vegetation growing on it"

Explain how this is true in the case of ONE soil type which you have
studied.

3. "Soil conditions are an important influence on what a farmer
produces".

Describe TWO ways in which soil may affect what is produced by a
farm.
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soil ploughing fertiliser
wheat seeds harvesting
sugar beet milking wool

Put EACH of these words into the correct box in this diagram of the
system of a mixed farm.

A FARM
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Level : ORDINARY

NNER C/
ITY
0 A
g CENTRAL )
= BUSINESS
Q
< DISTRICT
+
B
miles
) — A A —
(-] 1 ) 3
KEY :
Hospitals

Shopping Centre

Inner city flats

/ Roads
4_
2
£

Park

Look at the map:

The Council has decided to rehouse the people living in the inner
city area to a new housing estate on the edge of the town.

Two sites for this housing estate are marked on the map as A and B.
l. Write one advantage and one disadvantage for each site as a
pos31ble place for a hou31ng estate; (think of sh shopping, working,

health services, recreation etc.).

Site A Advantage

Disadvantage

Site B Advantage

Disadvantage




On the map, mark, with the letter C, one other area, showing
where you would like to live.

Give two reasons for your choice.

In the town shown in the map, the Council is moving the people
away from the inner city acea.

Wite a short paragraph about a different way the Council could
have acted. Use examples from any Irish town or city you have
st udi ed.

The growth of towns and cities causes problems.
List three of these.
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"Sone regions of the world have high poppul ation density and ot hers
have | ow popul ation density".

West of Ireland )

Rhine river valley )

Calcutta ) Fromthis list, wite thename of cue
Dublin ) area of high popul ationdensity in Box A
Sudan ) and cne area of |ow popul ationdensity in
Hong Kong ) Box B.

Net herland pol ders )

2. Look at the list in the boxes bel ow

Wi ch of these are found in areas of high population density, and
whi ch are found in areas of |ow population density?

Besi de each, write ineither H GH DENSITY or LOW DB\HTY.

low marriage rates
shortage of housing

wi despread pol lution of
wat er supply

agricultural |and abandoned

3. On the OS map extract, find the D NGE peninsul a.

What evidence does the map show that this regica%is sparsely
popul at ed? (G ve ONE pi ece of evidence).



4, Imagine you are living inthe western part of the regi on shown cn
t he nap. Describe TWO probl ens whi ch your conmunity is facing as
a result of population decline.



LEVEL : HI GRER

1. Ol is an exanple of a FINITE (R NON RENEWABLE) RESORCE

(a) What is neant by a finite resource?

(b) Describe THREE different major ways in which oil isused in
I rel and.
(1)
(it)
(iii)

The use of oil can have harnful effects on the physical environmerit.

(a) Describe ONE way in which this has happened.

(b) Draw a di agramto illustrate your answer.
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(a) The exploitation of oil can be shown as a flowchart:

Chenmical industry oil wells vehicle fuel
Carbon dioxicle agriculture pi pel i nes
Refinery power stations

oil sticks

Starting with "Gl WlIs", arrange these words into a flow chart.

(b) Wite a paragraph explaining why you arranged the words in this
or der.
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LEVEL: HIGHER
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Lock at the graph, and answer these questions

(i) What was the population of New York in 19807

(ii) what is the estimated population of Sao Paulo for 20007

(iii) Estimate the actual increase in millions of population in
Calcutta between 1960 and 19807

(iv) In what way do the trends shown for developing world cities differ
from the others?
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Why are the cities of the developing world growing so rapidly? G ve
TWO wel | -expl ai ned reasons

(a) This photo shows part of a city. What evidence is thereto
show that it is acity inthe developing world? G ve ONE

pi ece of evidence with explanation



(b) Describe the problems which m ght be experienced by the people

living inthe area shc~n in the foreground of the photograph.

In Western cities, people generally do not face such severe probl ens
as those of people incities in developing countries.
Wth reference to O ~western city that you have studied, explain why

this is so.

Name of city studied



(a)

(b)

Producti on

Year

1973

1977

1981

1986

Fromthe figures shown in the table above,
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LEVEL: HGER

GHANA

Cocoa Production
(appr ox)

343,000 tcnnes

271,000 tonnes

230,000 tonnes

240, 000 tcrmles

figures and prices for cocoa 1973-1986

Cocoa Prices
(appr ox)

£300 per tonne

£3,000 per tonne

£900 per tonne

£1 ,500 per tonne

calculate the anount

of Ghana's incone on the export of cocoa in

1973

1986

The graph on the
right refersto
the prices, per
tonne, for cocoa
inthe years
shown on t he

tabl e.

The graph has
been drawn for
1973 and 1977
only.

Conpl ete the
graph for 1981
and 1988.

3000 --

2500 --

2000 --

1500 --

1000 --

500 --

1973 1977 1981 1988



(c) Wite a short paragraph describing how such wi dely varying prices
m ght affect (i) the producer country, (ii) the cnsumner.

(1)

(iii)

"Inthe world commodity market, producer countries do not always
get a good deal "

Do you agree with this statenent?

Expl ai n your answer, with reference to one internaticnmal commdity
you have studi ed.

Name of commodity



3.

L AR o

Inthe case of ONE poor producer country you have studied, suggest

three ways in wvhich richer ccnsuner countries
up its econony.

Name of producer country

(1)

(i)

(iii)

n ght

help to build



